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Performance Assessment Development Template
	Who is developing this assessment?

	Name:

Colorado Content Collaborative in Music
	Position/Affiliation:
Colorado Content Collaborative in Music

	I. CONTENT STANDARDS

	Content Area: Music


	Colorado Academic Standards

Specify the Colorado Academic Standard(s) that will be evaluated by the performance tasks.

Colorado Academic Standards Online
(hold CTRL and click to visit the website)

Colorado Career and Technical Education
(hold CTRL and click to visit the website)
	Standard 2: Creation of Music
MU09-GR.HSGP-S.2-GLE.1


	Grade Level(s)


	High School, Generalist Pathway


	Indicate the intended Depth of Knowledge (DOK) for this assessment. 
	☐DOK 1    ☐DOK 2

☐DOK 3    ☑DOK 4



	What are some real-world situations that relate to the content standards above? Some examples are included in the Colorado standards under “Relevance and Application.”


	· The freedom to experiment with improvisation provides for a wide variety of musical possibilities, making each experience unique and relevant to the user.

· Contemporary music relies on improvisation and manipulation of basic harmonic progressions to deliver a “fresh” sound to the consumer.
· Improvisation provides a means of musical expression and experimentation that is not dependent upon a requisite level of technical skill.

	Summary. Provide a brief summary describing the task in the boxes below.

	Performance Task Name

(about 2–5 words)

Solo Improvisation

Performance Evaluation


	Brief Description of the Task

Solo improvisation over a harmonic progression; may be either played or sung.

Students will receive a scoring rubric and evaluate their peers on their solo improvisation.


	II. Claims, Skills, Knowledge & Evidence

	Claims. What claim(s) do you wish to make about the student? In other words, what inferences do you wish to make about what a student knows or can do? Define any key concepts in these claims.
	Successful completion of this task would indicate…
Students can:
MU09-GR.HSGP-S.2-GLE.1

· Extended improvisation over varied harmonic progressions.



	Skills. Refer to the standard(s), grade level, and DOK levels you listed in Section I. Given this information, what skills should be assessed? All skills should align with the above claims.
	Student should be able to…

· Improvise an instrumental solo over harmonic progressions. 

OR

· Improvise a vocal solo over a harmonic progressions

	Knowledge. Refer to the standard(s), grade level, and DOK level you listed in Section I. Given this information, what knowledge/concepts should be assessed? All knowledge should align with the above claims.
	Student should know/understand…

· The similarities between “call and response” and improvising over harmonic progressions.

· About harmonic progression including chordal structure and style.

· How to listen to a harmonic progression and how to solo over the harmonic progression.

· How to listen and adjust pitch choices to the given harmonic progression


	Evidence. What can the student do/produce to show evidence of the above knowledge and skills? 


	Student will show evidence of skills and knowledge by…

Student listens through the harmonic progression and may visually following chordal prompts (e.g. lead sheet, fake book)

· Quiet and attentive; instrumentalists may finger along but not play

· Body in singing position or instrument in playing position

Student will sing or play a solo over the harmonic progression, using notes established by the progression along with given style and tempo.


	III.A. PERFORMANCE TASKS:

Instructions to the Student

	Think about the assessment process from a student’s perspective. What instructions does the student need? Make sure the instructions are fair and unbiased. Instructions should be detailed, clear, and written at the appropriate grade level. For more detailed guidelines on writing instructions, please refer to the “Performance Task Review” sheet.


	Give the student an overview of the assessment (i.e., purpose of the assessment, tasks the student will need to complete, etc.).

Today we are going to assess your understanding of solo improvisation over a harmonic progression.
The teacher will play a harmonic progression that is either recorded or accompanied on an appropriate instrument. You will then improvise a solo over the progression based upon your own melodic and rhythmic ideas.  The solo should include notes established by the progression along with the given style and tempo.

You will also evaluate 2 other performances based on the teacher provided rubric.


	Stimulus Material. Describe what stimulus material the student will receive. For example, the stimulus might be a story or scenario that the student reads, analyzes, and to which the student provides a response.

They will receive a sheet with the following information:

Today we are going to assess your understanding of solo improvisation over a harmonic progression.
The teacher will play a harmonic progression, either recorded or accompanied on an appropriate instrument. You will then improvise a solo over the progression based upon your own melodic and rhythmic ideas.  The solo should include notes established by the progression along with the given style and tempo.

You will also evaluate 2 other performances based on the teacher provided rubric.


	Explain to the student what documents/materials they have for the assessment. Explain what the student should do with those documents/materials.

Students will be provided the solo improvisation rubric (note below) and will evaluate 2 other students using the rubric.

Students will be provided with but not limited to:  an audio recording of the harmonic progression (e.g. Aebersold recording) and may use written chordal prompts (e.g. lead sheet or fake book) to perform their solo.



	Describe in detail any safety equipment that is required. Is safety equipment provided onsite, or are students expected to bring their own safety equipment?

No safety equipment is required.


	Explain what students need to do when they complete each task (e.g., submit work to the evaluator, move on to the next task, etc.).

Students will submit completed evaluations to the teachers.



	Provide any other relevant information for the students’ instructions.

N/A


	III.B. PERFORMANCE TASKS:

Instructions to the Evaluator

	Think about the assessment process from an evaluator’s perspective. What instructions do the evaluators need? Instructions to the evaluator should be clear and concise.

	Before the Testing Period

How should the evaluator prepare the test site? What materials should be provided to students? Be as specific as possible. 

Before students arrive, complete the following:

· Set classroom in typical instructional configuration

· Instructions and rubric are visible and/or made available

· Emergency musical needs such as reeds, strings, etc.

· Sound and video equipment as needed
· Recordings of harmonic progression or accompanying instrument

· Written harmonic progression chordal prompts as needed
What materials should the student bring to the testing site? Be as specific as possible.

· Instrument if applicable

· Pencil
What materials should not be available to the student during the testing session (e.g., cell phones, calculators, etc.)?

· Unrelated materials

· Gum and or food

· Electronic devices


	Should the evaluator keep track of time? If so, specify how much time the student will have to complete the assessment. Explain how the evaluator should keep track of and record time.

The student should be prepared to play only one time through the progression to allow for all students to complete the task.
One time through the harmonic progression; time may vary. One student after another with little time in between students. If there is a student with special needs/accommodations, extra time, repeated attempts and/or other accommodations as noted on a student’s IEP, will be allowed.
Students may have multiple chances to compete the performance task knowing that this will affect the scoring as noted in the rubric.



	Will the evaluator need to video/audio record the testing session? If so, provide detailed instructions on how to set up the recording equipment.

Optional, based on teacher, school or district expectation.



	During the Testing Period

How should the evaluator respond to students’ questions?
The teacher will answer any questions prior to the assessment. Once the process has started there will be no interruptions from the students.  
What should the evaluator do while the student is completing the tasks (e.g., should the evaluator make notes about the student’s process, mark scores on rubrics, etc.)?

During and after the performances the teacher and students will be filling out the evaluation rubric. 



	Upon Completion of the Assessment

What does the evaluator need to collect from the student? 

The teacher will collect the peer evaluations (2 per student)
What information should the evaluator give the student at the end of the testing session?
If time a class discussion on the process and if possible individual feedback to each student after performance have been completed.  Students will receive written feedback at a later time.

Who is responsible for cleaning/resetting the workstation (if necessary)—the student or the evaluator? How should the workstation be cleaned?

Class cleanup will be as determined by daily routine.



	Other relevant information for the evaluator’s instructions:

As noted above video/audio recording are not expected but may be added per teacher and or administrative discretion.



	III.C. PERFORMANCE TASKS:

Other Considerations

	How will students’ responses be recorded? Describe how evidence will be collected about each student’s performance (e.g., student submits a work product, evaluator records information about the student’s process, etc.) 

· The teacher will grade the performance based upon the scoring rubric.

· The teacher will also grade the peer evaluations based upon the scoring rubric.



	What needs to be built for this assessment? Refer to the materials list above. Think about what materials must be created for this assessment. Some examples include: worksheets, instruction sheets for the evaluators, videos, websites, etc. 

· Rubric (created)
· Scoring sheet for peer evaluation

· Scoring sheet for teacher


	III.D. PERFORMANCE TASKS:

Accommodations

	What are the requirements for this set of tasks? What accommodations might be needed? List all accommodations that might apply (e.g., accommodations for language, timing, setting, etc.).
· Prior Understanding of harmonic structures and progressions as connected to solo improvisation

· Any accommodations required as per IEP (E.G.- Extended time, larger font, aural translation for ELL, etc.

	IV. EVALUATOR INFORMATION

	What are the requirements to be an evaluator for this assessment? Please provide your recommendations below.

· Highly qualified music educator  

· Musician with experience in working with students ( E.G. – Private Teacher. Local artist)


Rubric: Solo Improvisation

Content Area: Music

Grade Level: High School, Generalist Pathway
Standards and Grade Level Expectations: MU09-GR.HSGP-S.2-GLE.1
Concepts and skills students master: Solo Improvisation over a Harmonic Progress
Rubric: Solo Improvisation

	
	Above Mastery
	Mastery of Grade Level Standards
	Approaching Mastery
	Novice
	Weight

	Scoring Criteria
	4 
	3  
	2  
	1  
	

	
Tone Quality


	Tone is clear, and well defined and free from errors (Squeak, crack, etc.)
	Tone is clear well defined but has 1-2 errors (Squeak, crack)
	Tone is unclear and   lacks definition with 3-4 errors.
	Tone quality is absent from the performance and more than 4 errors.
	X[2]

	
Steady Tempo

	Tempo is steady to the harmonic progression with no hesitation on the first attempt
	Tempo is steady to the harmonic progression but may encounter slight hesitation on the first attempt.
	Tempo fluctuates in response to the harmonic progression.

Response is delayed with noticeable hesitation and/or needs 1-2 attempts to complete the task.
	Tempo is not steady to the harmonic progression. Student hesitates, has 3 or more attempts and /or may not be able to complete the task.
	X[2]

	Melodic  Improvisation



	Melody is in the same tonal center as the call and student responds with 5 or more notes.
	Melody has 2-4 pitches and stays in the same tonal center as the call
	Melody has 2-4 pitches and 2-3 notes are outside of the tonal center.
	Melody is on one pitch only or all notes are outside of tonal center
	X[3]

	
Rhythmic Improvisation


	Stays in time and uses a combination of note values that exceeds   grade level rhythmic expectations (See Appendices B and C in the Colorado Academic Standards in Music)
	Stays in time and uses 2 or 3 note values that meets grade level rhythmic  expectations  

(See Appendices B and C in the Colorado Academic Standards in Music)
	Does not stay in time and uses one note value that meets rhythmic grade level expectations  

(See Appendices B and C in the Colorado Academic Standards in Music)
	No sign of time, use of note values below grade level expectations and/or cannot complete the task.
	X[3]


Performance Assessment Development Process
The work of the Colorado Content Collaboratives is intended to support effective instructional practice by providing high quality examples of assessment and how assessment information is used to promote student learning.

The new Colorado Academic Standards require students to apply content knowledge using extended conceptual thinking and 21st century skills. Performance assessments have the highest capacity to not only measure student mastery of the standards but also provide the most instructionally relevant information to educators. Further, performance assessments can integrate multiple standards within and across content areas, providing educators a comprehensive perspective of student knowledge and giving students the opportunity to demonstrate the degree to which they understand and transfer their knowledge.
Performance Assessment - An assessment based on observation and judgment. It has two parts: the task and the criteria for judging quality. Students complete a task (give a demonstration or create a product) and it is evaluated by judging the level of quality using a rubric. Examples of demonstrations include playing a musical instrument, carrying out the steps in a scientific experiment, speaking a foreign language, reading aloud with fluency, repairing an engine, or working productively in a group. Examples of products can include writing an essay, producing a work of art, writing a lab report, etc. (Pearson Training Institute, 2011)

The Content Collaboratives worked closely with the Center for Educational Testing and Evaluation from the University of Kansas to establish protocols for the development of performance assessments and to use those protocols to develop performance assessments that include scoring rubrics. The Performance Assessment Development Process includes a collection of resources to aid schools and districts that choose to engage in locally developing performance assessments.
The Performance Assessment Development Process is best utilized when intending to create an assessment for culminating assessment purposes such as a unit, end of course, end of semester, or end of year summative assessment. Additionally, a district, BOCES, or school may wish to create a common performance assessment that can be used across multiple classrooms. Engaging in the Performance Assessment Development Process serves as evidence that an educator is participating in valuable assessment work that aligns to the Colorado Academic Standards, district curriculum, and district goals.

The performance assessments developed by the Content Collaboratives serve as high-quality examples of performance assessments that can be used for a variety of purposes. Scores from these performance assessments are used at the discretion of the district or school.
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