Section 9. Day One
Foundational Reading Skills

Blending 2: Sound-by-Sound
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Blending 2: Sound-by-Sound

Progression of Foundational Skill Lesson

Enhanced Core Reading Instruction (ECRI)

Foundational Skills Lesson (30 minutes)

Irregular Word Reading, Part 1
(Say-it, Spell-it, Say-it)

Irregular Word Reading, Part 2

Phoneme Blendingn

Sound-Spelling Card Introduction
and Practice

Letter Names

Sound-Spelling Review:
(only one of these
routines per lesson)

Affix Introduction and

Blending: se———p Review
(only one of these
routines per lesson)

Contractions

Regular Word Reg duction and Review

Dictation (Encoding)
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Blending 2: Sound-by-Sound Components
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Blending 2: Sound-by-Sound Routine
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EXp I aln Blending Routine 2: Sound-by-Sound
Materials: List of regular words to practice blending, white board, and marker and eraser
Explain: Demonstrate the task as you are explaining it.
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Practice for Students Only

Check for Understanding

Correcting Student Errors

L=236
T=210
1=166

You're going to practice blending sounds fo read words.

Model: Use the signal for each word.* Medel until students are successful with the routine.
I'll show you how to blend and read the first word. My turn.

(== *signal for each word

= Sound-spelings: Write spelling. Sound? Tap under spelling.

/ = Blend (each time a sound is added): Touch to the left of the first spelling. Blend?
Loop finger under spellings.

* Word Reading: Touch to the left of the word. Word? Slide finger under the word

Practice for students only: Erase the word used to model the roufine. Go back to the first word
on the list. Use the signal for each word. *
Your turn.

Check for Understanding: Call on two to three students in an unpredictable order. If an
individual student makes an error, you will use the comrrection procedure with all students
responding after you say “Your turn.”

Let's do some individual turns. | will fouch next to a word; everyone will say the word in their
head. | will call one student's name and only that student will say the word out loud.

% Correcling Student Errors

= Sound Error: My turn. This sound is [sound]. Your turn. Sound? Tap under
/ spelling. Let's start over. Use the signal for each word* and re-present the

\

word. Continue presenting the words on the chart.

= Blending Error: My turn. Watch me blend this word. Demonstrate blending.
Your turn. Blend. Loop finger from letter to letter. Let's start over. Use the signal
for each word® and re-present the word. Continue presenting the words on
the chart.

*  Word Error: My turn. This word is [word]. Your turn. Word? Slide finger under the
word. Let’s start over. Use the signal for each word® and re-present the word.

‘ Continue presenting the words on the chart. '
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Blending Routine 2: Sound-by-Sound

Materials: List of regular words to practice blending. white board, and marker and eraser

Explain: Demonstrate the task as you are explaining it.
You're going to practice blending ds to read words.

Model: Use the signal for each word.* Model until students are successful with the routine.
I'll show you how to blend and read the first word. My turn.

*Signal for each word

+ sound-spellings: Write spelling. Sound? Tap under spelling.

* Blend [each fime a sound is added]: Touch to the left of the first spelling. Blend?
Loop finger under spellings.

* Weord Reading: Touch to the left of the word. Word? slide finger under the word

Practice for studenis only: Erase the word used to model the routine. Go back to the first word
on the list. Use the signal for each word. *
Your tumn.

Check for Understanding: Call on two to three students in an unpredictable order. If an
individual student makes an error, you will use the correction procedure with all students
responding after you say “Your turn.”

Let's do some individual turns. | will touch next to a word: everyone will say the word in their
head. | will call one student's name and only that student will say the word out loud.

% /Correcﬁng Student Emrors \

* Sound Error: My turn. This sound is [sound]. Your turn. Sound? Tap under
speling. Let's start over. Use the signal for each word* and re-present the
word. Continue presenting the words on the chart.

* Blending Error: My turn. Watch me blend this word. Demonstrate blending.
Your turn. Blend. Loop finger from letter to letter. Let's start over. Use the signal
for each word* and re-present the word. Confinue presenting the words on
the chart.

=  Word Emror: My turn. This word is [word]. Your tumn. Werd? slide finger under the
word. Let's start over. Use the signal for each word® and re-present the word.

\ Confinue presenting the words on the chart.
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Trainer Demonstration:
lending 2: Sound-by-
ound Routine

cat

r'ic

meet

knot

grass

splash

gate

cent
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Blending Routine 2: Sound-by-Sound

]
[
Materials: List of regular words to practice blending. white board, and marker and eraser [ ]

Explain: Demonstrate the task as you are explaining it. ACT I VITY

You're going to p ds to read words.

Model: Use the signal for each word.* Model until students are successful with the routine.

*Signal for each word

+ sound-spellings: Write spelling. Sound? Tap under spelling. L]
* Blend [each fime a sound is added]: Touch to the left of the first spelling. Blend?

Loop finger under spellings.
* Weord Reading: Touch to the left of the word. Word? slide finger under the word

Practice for studenis only: Erase the word used to model the routine. Go back to the first word
on the list. Use the signal for each word. *
Your tumn.

Check for Understanding: Call on two to three students in an unpredictable order. If an
individual student makes an error, you will use the correction procedure with all students
responding after you say “Your turn.”

Let's do some individual turns. | will touch next to a word: everyone will say the word in their
head. | will call one student's name and only that student will say the word out loud.

% /Correcﬁng Student Emrors \

* Sound Error: My turn. This sound is [sound]. Your turn. Sound? Tap under
speling. Let's start over. Use the signal for each word* and re-present the
word. Continue presenting the words on the chart.

* Blending Error: My turn. Watch me blend this word. Demonstrate blending.
Your turn. Blend. Loop finger from letter to letter. Let's start over. Use the signal
for each word* and re-present the word. Confinue presenting the words on
the chart.

=  Word Emror: My turn. This word is [word]. Your tumn. Werd? slide finger under the

word. Let's start over. Use the signal for each word® and re-present the word. ra S S S I a S h a t e e n t
\ Confinue presenting the words on the chart. ) C
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Unit 3, Week 2, Day 3

time shine rise size
pines file maze wipe
plants shape gripe fine
Sound-by-Sound Blending
7 *Signal for each word

Materials: White board, marker, and eraser

You're going to practice blending sounds to
read words. Fll show you how to blend and

read the first word.

1. My turn. Use the signal for each word.®
Model until students are successful with
the routine.

2. Your turn. Go back to the first word on
the list. Use the signal for each word.®

3. Let's do some individual turns. | will
touch next to a word; everyone will say
the word in their head. | will cll one
student’s name and only that student
will say the word out loud. Call on two to
three students.

= Sound-spellings: Write spelling. Sound?
Tap under spelling.

= Blend [each time a sound is added]:
Toudh to the left of the first spelling.
Blend? Loop finger under spellings.

= Word Reading: Touch to the left of the
wiord.

Wiord? Slide finger under the word.

5 Correcting Student Errors

= Sgund Error: My turn. This sound is
[sound]. Your turn. Sound? Tap under
spelling. Let's start over. Use the signal
for each word* and re-present the word.
Continue presenting the words on the
chart.

+ Blending Error: My turn. Watch me
blend this word. Demonstrate blending.
Your turn. Blend. Loop finger from letter
to letter. Let's start over. Use the signal
for each word® and re-present the word.
Continue presenting the words on the
chart.

+ Word Error: My turn. This word is
[word]. Your turn. Word? Slide finger
under the word. Let's start over. Use the
signal for each word® and re-present the
word. Continue presenting the words on
the chart.
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Scaffolds and Differentiation Tips

Provide teacher voice-over followed by
students completing routine on their own.

Add in a quick verbal cue before beginning
routine to remind students of the focus
sound (i.e., “Today we are going to blend
words with i_e. What sound does i_e
make everyone?”

Use Continuous Blending Routine for
several days then back to Sound-by-Sound
Blending Routine.

Reteach/Practice Sound-Spellings using
Sound-Spelling Card if the error is at the
sounds level

Refer back to the name of the Sound-
Spelling Card before students respond for
sounds not yet mastered
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	Enhanced Core Reading InstructionTM
	[Insert Presenter Name]
	Slide Number 3
	Section 1. Day One �Foundational Reading Skills
	Multi-tiered Systems of Support
	Enhanced Core Reading Instruction (ERCI)�Workshop Objectives
	Slide Number 7
	Day 1 Agenda
	Day 1 Agenda
	Slide Number 10
	ECRI Workbooks (i.e., Teacher Manual)
	ECRI Workbooks
	Slide Number 13
	Additional Workshop Materials
	Required Classroom Materials Checklist
	Section 2. Day One �Foundational Reading Skills
	Slide Number 17
	Slide Number 18
	Slide Number 19
	Explicit and Systematic Instruction is…
	What the Research suggests…
	The ECRI Study
	The ECRI Study
	Slide Number 24
	How do we enhance our current reading instruction?
	Overall ECRI MTSS-R Approach
	Slide Number 27
	Slide Number 28
	Slide Number 29
	Simple View of Reading 
		Simple View of Reading (See IES Practice Guide)
	Slide Number 32
	Slide Number 33
	Slide Number 34
	Slide Number 35
	Slide Number 36
	Slide Number 37
	Slide Number 38
	Slide Number 39
	ECRI Lessons Enhance and Replace Core Program Activities
	Slide Number 41
	Slide Number 42
	Instructional Enhancements: Part 3
	ECRI Routines�(found in ECRI Workbook)
	Letter Name Routine
	Part 3. Using explicit teaching routines to increase the quality of systematic instruction.
	Slide Number 47
	Slide Number 48
	3. Using explicit teaching routines to increase the teacher quality of systematic instruction.
	Slide Number 50
	�Video Example of an ECRI Lesson�
	Slide Number 52
	Video Reflection and Discussion
	Celebration Cheer Breaks
	Behavior Management Games
	Maintain Positive Interactions with Your Students
	Section 3. Day One �Foundational Reading Skills
	Slide Number 58
	Letter Names and Building Background: �Why is this important?
	Letter Names
	Slide Number 61
	Letter Name Routine
	Trainer Demonstration: �Letter Name Routine
	Partner Practice: �Letter Name Routine
	Slide Number 65
	Slide Number 66
	Scaffolds and Differentiation Tips
	Section 4. Day One �Foundational Reading Skills
	Slide Number 69
	Irregular Word Reading and Building Background: Why is this important?
	Irregular Words
	Definitions to Know
	Dolch or Fry Word List
	Irregular Word Instruction
	Slide Number 75
	Irregular Word Reading Routine, Part 1
	For example, when presenting the word said: 
	Group Choral Practice:
	Irregular Word Reading Routine, Part 2
	For example, when presenting the word said:
	Trainer Demonstration: �Irregular Word Reading
	Partner Practice: �Irregular Word Reading
	Slide Number 83
	Scaffolds and Differentiation Tips
	Quick Look: How does this enhance and/or replace your current Core program instruction?
	Section 5. Day One �Foundational Reading Skills
	Slide Number 87
	Phonemic Awareness and Building Background: Why is this important?
	What is Phonemic Awareness?
	Definitions to Know
	Excerpt from Equipped for Reading Success�David Kilpatrick
	Excerpt from Equipped for Reading Success�David Kilpatrick
	Excerpt from Equipped for Reading Success�David Kilpatrick
	Excerpt from Equipped for Reading Success�David Kilpatrick
	Slide Number 95
	Five Levels of Phonological Awareness
	Group Practice Activity
	Slide Number 98
	Group Practice Activity
	Slide Number 100
	Phoneme Blending Routine
	For example, when presenting the word cat:
	Trainer Demonstration:�Phoneme Blending
	Partner Practice:�Phoneme Blending
	Slide Number 105
	Phoneme Segmenting Routine
	For example, when presenting the word trap:
	Trainer Demonstration:�Phoneme Segmenting
	Partner Practice:�Phoneme Segmenting
	Slide Number 110
	Scaffolds and Differentiation Tips
	Quick Look: How does this enhance and/or replace your current Core program instruction?
	Section 6. Day One �Foundational Reading Skills
	Sound-Spellings and Building Background: Why is this important?
	Sound-Spellings
	Definitions to Know
	Graphemes�(from Speech to Print, Louisa Cook Moats, 2010)
	Graphemes�(from Speech to Print, Louisa Cook Moats, 2010)
	Consonant Blends�(from Speech to Print, Louisa Cook Moats, 2010)
	Consonant Graphemes�(from Speech to Print, Louisa Cook Moats, 2010)
	Vowel Graphemes�(from Speech to Print, Louisa Cook Moats, 2010)
	Review Continuous and Stop Sounds
	Slide Number 123
	Slide Number 124
	Sound-Spelling Cards and Building Background: Why is this important?
	Routine for Sound-Spelling Card�Introduction and Practice
	Post Sound-Spelling Cards and refer to them frequently:
	For example, when presenting the apple sound-spelling card: 
	Sound-Spelling Card Introduction and Practice Routine
	Trainer Demonstration:�Sound-Spelling Card Introduction and Practice
	Partner Practice:�Sound-Spelling Card Introduction and Practice
	Slide Number 132
	Slide Number 133
	Slide Number 134
	Affix Card Introduction and Practice Routine
	Slide Number 136
	Trainer Demonstration:�Affix Card Introduction and Practice
	Partner Practice:�Affix Card Introduction and Practice
	Slide Number 139
	Slide Number 140
	Contraction Card Introduction and Practice Routine
	For example, to introduce the contraction you’ll: �Step 1:
	Trainer Demonstration:�Contraction Card Introduction and Practice
	Partner Practice:�Contraction Card Introduction and Practice
	Slide Number 145
	Slide Number 146
	Sound-Spelling Review: Beginning Routine
	For example, when presenting the letter ‘b’ sound-spelling: 
	Trainer Demonstration:�Sound-Spelling Review (Beginning)
	Partner Practice:�Sound-Spelling Review (Beginning)
	Slide Number 151
	Scaffolds and Differentiation Tips
	Section 7. Day One �Foundational Reading Skills
	Slide Number 154
	Decoding Regularly Spelled Words and Building Background: Why is this important?
	Blending Routines: Decoding Regularly Spelled Words
	�Definitions to Know��Ehri’s Phases of Word Reading
	Measuring the Dimensions of Alphabetic Principle of the Reading Development of First Graders�(Harn, B.A., Stoolmiller, M., and Chard, D.J. 2008. Journal of Learning Disabilities, Volume 41, Number 2)
	ECRI Blending Routines Progression
	Slide Number 160
	Slide Number 161
	Slide Number 162
	Blending 1: Continuous Routine
	For example, when presenting the word man:
	Trainer Demonstration:�Blending 1: Continuous Routine 
	Partner Practice:�Blending 1: Continuous Routine 
	Slide Number 167
	Scaffolds and Differentiation Tips
	Section 8. Day One �Foundational Reading Skills
	Slide Number 170
	Slide Number 171
	Sound-Spelling Review: Advanced Routine
	For example,
	Trainer Demonstration:�Sound-Spelling Review (Advanced)
	Partner Practice:�Sound-Spelling Review (Advanced)
	Slide Number 176
	Scaffolds and Differentiation Tips
	Quick Look: How does this enhance and/or replace your current Core program instruction?
	Section 9. Day One �Foundational Reading Skills
	Slide Number 180
	Slide Number 181
	Blending 2: Sound-by-Sound Routine 
	Trainer Demonstration:�Blending 2: Sound-by-Sound Routine 
	Partner Practice:�Blending 2: Sound-by-Sound Routine 
	Slide Number 185
	Scaffolds and Differentiation Tips
	Section 10. Day One �Foundational Reading Skills
	Grade-Level Team Reflection and Discussion
	Let’s Review What We’ve Learned Today and Preview Day 2!



