Section 8. Vocabulary and
Comprehension

Getting Started with Comprehension:
Information Text Routine

LITERACY

moving up!




Building Background: Why is this important?




Getting Started with Comprehension: Information Text Routine

The teacher will use the Getting Started with
Comprehension: Information Text Routine to guide students
through reading information texts and to guide students in

providing a retell of the information text after the students
have finished reading the text




3.1

Comprehension: Getting Started with Comprehension —
Information Text Routine, Components
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L=263
Locate the Getting Started with Comprehension: Information T=237

Text Routine in the Appendix at the end of the workbook:

Getting Started with Comprehension:

Information Text Routine (page 2)

Comprehension: Information Text Routine

Materials: Large Flower Poster; Before, During and After Information Text Discussion Prompts,

sentence starters to cue students in forming their responses, Plan for 100% student engagement, &. Identitying Main Idea: Mods! thess steps several fimes uniil sudents understand how fo look at
and individual Flower Posters for each partner group. all of the parts and tell about them in just a few words, or identify the main idea. Now we want

1o look at all of these details and fiqure out what the main idea of this text is. Or, how can we
tell about all of the parls in just a few words? When | think about all of these details, | can see
NOTE: Use this routine for the firs! reading of the fext. that all of the parts tell us about [identify common things the details, or parts, have]. You can
underline commen par's fhat can help identify the main idea. | can fell about all of these parts
in just a few words and say that the main idea is [say the main idea]. Wrile the main idea in the

EXDI_GIn: ‘center of the flower on the flower poster.
You're going to read and learn details, or the important parts of this text, and then figure out the 7. Lef's review the details and main idea that we have leamed. Point to the first detail. First detail.
main idea. The main idea is telling all of the parts in a few words. Everyone? Ready. read! Chorally read the detail with the students. Point to the next detail

Next detail. Everyone? Ready, read! Chorally read the next detail. Repeat to review all details
identified. We can fell about all of these details, or parts, in a few words. The main ideais

Praclice lor sludents only: Have sludents silling by their talk parlners. Use the Belore, During and Everyone? Ready, read!

After information text discussion prompts.
After Reading:

Before Reading: Complele one 1o two tex! discussion aclivilies (from the Infarmation Tex! 1. You will review fhe details and main idea with your pariner. Hand out small versions of fhe

Discussion Prompts) to set the stage for the text. Make sure to use the engagement sirategies to flower paster fo each partner group. Remember fo fouch each of fhe petals as you say all of
get 100% participation. the details that vou leamed. Then tell about all of the details in a few words, and say the main
/ ideq. Pariner 1, you will go first. When you are done, Pariner 2 will do the same thing. Ready?
. - Knee fo knee . . . and go! Monitor students and provide any necess:
During Reading: | =] 2. Htheron the same dueulbru subsequent day, h:ve the sm":em wm?abme text.
I. We are going to read the first [# of pages]. Remember to listen for the details and be re.
tell your partner one detail, or important part, that you learn. Foint to the pet
2. Read the text aloud (for read aloud texts), or use different oral rea feqies as you guide
the students through reading the text. Camacting Student Emors
3. We just read some information about [text to fo one detall petal on the flower ) .
poster. If the answers are right in th . Touch the words on the page that tell us one 1. Provide necessary scaficlds fo quide fhe shudent fo say the comect
answer in a complete sentence [2.0.. 9o back and reread a section of
detail we just read. On| e woms and don't read them out loud. Walk around and fne fex, help them find defails in fhe fext, give them prompis fo come Up
monitor stude ng any needed supporl, with the defails, ask their pariner for help, and so forin].
er Response Routine steps. Point to one detall petal on the flower poster. 2 fithe “U"E’“n"s;" “'“ﬂ:',‘:’ D'rx“m"":"i'f-uﬂ"’e ":f':f'”ej::‘me' ina
complete ser nce ans Ve M repe L Usea o re
member...we are going to say one detail, or important part, we learned from the text. / reinforcement fo encaurage the student fo foke risks when an: ing

C h e C k fo r Partner 1 tell Partner 2 one detail that you leamed. Start your sentence with ‘One detail tha questions.
learned is...” Knee to knee...and gol Monilor one 1o two partner groups and pro: 3. Your lum. Now you fell me the details we just leamed. Make sure the
necessary support. May | have your attention please?._.§ 3.2, an individual shudent uses the senfence frame and answers in @ complete sentence.
- student (who you monitared during the discussion) to say a cg
U n e rsta n I n g [$tudent’s name] tell us the detail you shared with y. er. Start with "One detail that |
learned Is..." Repeat the comect response pointing to the detall petal on the flower
poster. That's righfl One detail w: Is that you have written on the
fiower petals betore the “overed up on the flower poster and reveal each one right
after the stud, idenlified them, or quickly wrile the detail on the llower poster during

eal sreps 1 through 4 for each detail, or important part, of the texl, Alter each delail is
Idenfified, review the details identified. Let's review the details that we have leamed. Point fo

CO r re Cti n g St u d e nt ‘hl_: first detail. First de:iuil. Everyone? Ready, readl Chorally read the detail with the :-hrd(:.nrs.

Point to the next detail. Next detail. Everyone? Ready, read! Chorally read the next detail.

@ 2013 by The Center on Teaching and Leoming

Follow these steps to review all details identified.

E r ro rs . ldentifying Main ldea: Model these steps several times until students understand how to look
at all of the parts and tell about them in just @ few words, or identify the main idea. Now we

want to look at all of these details and figure out what the main idea of this text is. Or, how can

we tell about all of the parts in Just a few words? When | think about all of these detalls, | can

c T I_ Center on Teaching & Leaming
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Large version of poster to display:
e \Wall poster or electronic version

Materials

L=214
T=191

One detail that I learned is

The main idea is

Mini Student-Version of Poster:

Smaller poster, or, Bookmark

; 3
¥ ©
)
4 ¢
Y

T

4 3
A 4

Y

One detail | learned is...

The main idea is...

One detail | learned is...

The main idea is...

One detail | learned is...

The main idea is...

One detail | learned is...

The main idea is...

c T I_ Center on Teaching & Leaming
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L=214

Before the lesson... T=101

* Prepare (write out) the details and main idea on the poster.
 Two options:

Manually: Electronically:

T T T T T e Ty

Yy Jaceb
iveated o
bat 4a

,-!?HIF balls

. d B

People live in
houses and
apartments.

e

Foxes live in holes in the

ok ground to keep warm.

Some animals live in
houses too.

g munkd an

I/ alaen clezk
ik diffecen)

o) Birds livein
. nests.
2

Animals live in
many different kind
of homes.

Bats livein

Starfish, fish, crabs and Detail

shrimp live on coral reefs. -9
Bees livein

hives.

Spiders live
in webs.

Information Text Elements © 2013 by Ths Cantaran Teaching and Loaming
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Guide, p. X

Developing Narrative Language:
Main lIdea

Steps:
1.ldentify the most important who or what.

2.ldentify the most important information about the who or

what.
3.Write or say this information in one short sentence.

https://youtu.be/MXLek726ww4



https://youtu.be/MXLek726ww4

3.2

Comprehension: Getting Started with Comprehension —
Information Text Routine, Planning Process




L=214

Planning Process T=101

1. Plan Before, During and After Reading Prompts
2. Plan for 100% Student Engagement
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Planning Step #1.:
Plan Before, During and After Reading Prompts

Comprehension Discussion Prompts: Information Text

Prompt

Cue

Before Reading

‘What does the title tell me about the text [or topic)?

The title tells me._..

‘What do the pictures tell me?

The pictures tell me that. . .

‘What do I think | know about, ? I think. . .

(K-W-L) | think | know that. .
What do | want to know about. = | want to know. . .
What do | want to learn about ? I want to learn. . .
(K-W-L) A question | have is. . .

{Teacher Directed Vocabulary Instruction)

‘What are some important words to know?

‘What are some important words about the topic?
{Routine for Teaching Unknown Vocabulary Words)

{Teacher Directed Background Building)

‘What important information do the students need
before reading this text?

{Keep it quick and simple!)

During Reading

After Reading

‘What are the details?
(Tells about the details. The details are the parts.)

Tell one detail.
A detail is. . .
The detailsare. . .

What is the main idea?
(When you tell about all the parts in just a few words,
vou tell the main idea.)

The main ideais. . .

‘What am I learning?
What do | know?
(K-W-L Chart)

I am learning that. . .
I learned that. . .
I know that. . .

Does the text make sense?
What doesn't make sense?
What isn’t clear?

doesn't make sense because. . .
The text doesn’t make sense (isn't clear)
because. . ..

‘What do the important words mean?
(Vocabulary)

means. . .

The word

L=286
T=251

c TL Center on Teaching & Leaming
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Planning example: Before Reading

What does the title tell me about the text {or topic)? The title tells me_...

What do the pictures tell me? The pictures tell me that. . .
What do | think | know about 2 | think. . .
:> (K-W-L) I think | know that. .
What do | want to know about 4 | want to know. _ .
:; What do | want to learn about 7 | want to learn. . .
: (K-W-L) A question | have is. . .
: (Teacher Directed Vocabulary Instruction)
,‘E What are some important words to know?
a | What are some important words about the topic?

(Routine for Teaching Unknown Vocabulary Words)
(Teacher Directed Background Building)

What important information do the students need
before reading this text?

(Keep it quick and simplel)
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Planning example: During Reading

What are the details? Tell one detail.
(Tells about the details. The details are the parts.) A detail is. . .
The details are. . _

What is the main idea? The main ideais. . .
(When you tell about all the parts in just a few words,
yvou tell the main idea.)

elead §

What am I learning? | am learning that. . .

What do | know? | learned that. . .

(K-W-L Chart) | know that. . .

Does the text make sense? doesn't make sense because. . .
What doesn't make sense? The text doesn't make sense (isn't clear)
What isn't clear? because. . . .

What do the important words mean? means. . .

(Vocabulary) The word is. ..




Planning example: After Reading

c TL Center on Teaching & Leaming



Planning Step #2: =206

T=183

Plan for 100% student engagement during the
reading

Pink = Choral (Everyone) Blue = Partner Yellow = Partner

One detail | learned is... One detail | learned is..

, @D [0

Orange = Teacher Prompts

The author wrote this text to
give us information. Let’s
read it and identify the
details and the main idea to
help us understand the text.

4

c TL Center on Teaching & Leaming



O UNIVERSITY OF ORECGON
College of Education

KWL Chart

What do | think | What am | learning? What did | learn?
know? What do | still want
to know?

c TL Center on Teaching & Leaming



3.3

Comprehension: Getting Started with Comprehension —
Information Text Routine, Trainer Demonstration
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Getting Started with Comprehension:
Information Text Routine

Materials: Large Flower Poster; Belore, During and Alter Information Text Discussion Prompts,
sentence starters 1o cue students in forming their responses, Plan for 100% student engagement,
and individual Flower Posters for each partner group.

NOTE: Use this routine for the first reading of the text.

Explain:
You're going to read and learn details, or the important parts of this text, and then figure out the
main idea. The main idea is telling all of the parts in a few words.

Fractice for students only: Have students sitting by their talk partners. Use the Before, During and
Alter information lex! discussion prompls.

Belore Reading: Complete one o two tex] discussion aclivilies (lrom the Infarmation Tex!?
Discussion Prompfs) to set the stage for the text. Make sure to use the engagement strategies to
gel 100% participation.

During Reading:

1. We are going to read the first [# of pages]. Remember to listen for the details and be ready to
tell your partner one detail, or important part, that you learn. Foint to the petals on the flower.

2. Read the text aloud (for read aloud texts), or use different oral reading strategies as you guide
the students through reading the tex!.

3. We just read some information about [text topic]. Point to one detail petal on the flower
poster. If the answers are right in the text, say, Touch the words on the page that tell us one
detall we just read. Only touch the words and don’t read them out loud. Walk around and
manitor students providing any needed suppart.

4. Use the Partner Response Routine steps. Point 1o one detall petal on the flower poster.
Remember...we are going to say one detail, orimportant part, we learned from the text.
FPartner 1 tell Partner 2 one detail that you learned. Start your sentence with "One detail that |
learned is..." Knee to knee...and go! Monitor one to two partner groups and provide any
necessary support. May | have your attention please?..5..4...3..2...1. Call on an individual
student (who you monitored during the discussion) to say a corect answer out loud.
[Student’s name] tell us the detail you shared with your partner. Start with "One detall that |
learned is..." Repeat the corect response as you are pointing to the detail petal on the flower
poster. That's rightl One detail we learned is... Have the delails thal you have wrillen on the
flower petals before the lesson covered up on the flower poster and reveal each one right
after the students have identified them, or quickly write the detail on the flower poster during
the lesson.

5. Repeat steps 1 through 4 for each detail, orimportant part, of the text. After each detail is
identifled, review the details identified. Let's review the details that we have learned. Point to
the first detaill. First detail. Everyone? Ready. read! Chorally read the detaill with the students.
Point to the next detail. Next detail. Everyone? Ready, readl Chorally read the next detail.
Foliow these steps to review all details identified.

&, ldentitying Main Idea: Model these steps several times until students understand how 1o look
at all of the parts and tell about them in just a few words, or identify the main idea. Now we
want to look at all of these details and figure out what the main idea of this text is. Or, how can
we tell about all of the parts in just a few words? When | think about all of these details, | can

Trainer Demonstration:
Getting Started with Comprehension:
Information Text Routine

pelal

Datol

Information Text Elements

L=263
1=237

One detail that I learned is

The main idea is

c TL Center on Teaching & Leaming
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The title is... A n i mal HO mes

c TL Center on Teaching & Leaming
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KWL Chart

What do | think | What am | learning? What did | learn?
know? What do | still want
to know?

Animals live in trees.
Animals live in holes.
. Animals live in the forest.
What do you think Animals make their homes.
Animals live in cages.
you know about Fish live in the water.
Animal Homes? Bears live in dens. i
Birds build nests. =
Animals live in zoos.
| think | e

know... ;

| think |
know...

7

c TL Center on Teaching & Leaming
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Wan How g ."‘.
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R W g ol One detail that

. YN g | learned is...

4
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People live in houses and
apartments, Where do animals live?

c TL Center on Teaching & Leaming
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KWL Chart

What do | think | What am | learning? What did | learn?
know? | Ty R What do | still want
to know?

Animals live in trees.
Animals live in holes.
Animals live in the forest.
Animals make their homes.
Animals live in cages.

Fish live in the water.
Bears live in dens.

Birds build nests.

Animals live in zoos.

People live
in houses
and
apartments.

Detai

I

LT O T T T

Information Text Elements © 2013 by The Gerrer on Teaching and Loaming I
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One detail
that | learned
is...

7

Foxes live in holes in the ground that
help them hide and keep warm.

c T L Center on Teaching & Leaming
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KWL Chart

What do | think | What am | learning? What did | learn?
know? | Ty R What do | still want
to know?

Animals live in trees.
Animals live in holes.
Animals live in the forest.
Animals make their homes.
Animals live in cages.

Fish live in the water.
Bears live in dens.

Birds build nests.

Animals live in zoos.

People live
in houses
and
apartments.

Foxes live in holes in

to
L the ground.

I

LT O T T T
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Bats live in
day hanging

e ."-
5 T e &
v " e
LG o AL

caves. They sleep in the
upside down,

One detail that
| learned is...

4
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KWL Chart

What do | think | What am | learning? What did | learn?
know? W umnm _ What do | still want
to know?

Animals live in trees.

Animals live in holes. People live
Animals live in the forest. in houses
Animals make their homes. and

Animals live in cages. apartments.

Fish live in the water.
Bears live in dens.
Birds build nests.
Animals live in zoos.

Foxes live in holes in
the ground to keep

Detai

& Batslive
< in caves.

I e

LT T T T
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can live in one hive.

One detail

that | learned

IS...

v
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KWL Chart

What do | think | What am | learning? What did | learn?
know? W umnm _ What do | still want
to know?

Animals live in trees.

Animals live in holes. People live
Animals live in the forest. in houses
and

Animals make their homes.
Animals live in cages.

Fish live in the water.
Bears live in dens.

Birds build nests.

Animals live in zoos.

apartments.

Foxes live in holes in
the ground to keep

Detai

& Batslive
< in caves.

I e

Bees live
in hives.

LT T T T
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Birds live in nests so they can take
care of their babies.

One detail that
| learned is...

4
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KWL Chart

What do | think | What am | learning? What did | learn?
know? B What do | still want
to know?

Animals live in trees.
Animals live in holes.
Animals live in the forest.
Animals make their homes.
Animals live in cages.

Fish live in the water.
Bears live in dens.

Birds build nests.

Animals live in zoos.

Detai

TN

Information Text Elements © 2013 by Ths Canise an Teaching and Leaming
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Spiders live on webs. The webs are

sticky and help spiders catch insects
for food.

One detail

that | learned

IS...

4
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KWL Chart

What do | think | What am | learning? What did | learn?
know? W umnm _ What do | still want
to know?

Animals live in trees.

Animals live in holes. People live
Animals live in the forest. in houses
and

Animals make their homes.
Animals live in cages.

Fish live in the water.
Bears live in dens.

Birds build nests.

Animals live in zoos.

apartments.

Foxes live in holes in
the ground to keep

Detai

& Batslive
< in caves.

I e

Bees live
in hives.

Birds live
in nests.

Spiders
live in
webs.

LT T T T

Information Text Elements © 2013 by Ths Canise an Teaching and Leaming
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Starfish live
on coral reefs.
Fish, crabs,
shrimp and
other animals
live on the
reefs too.

One detail that
| learned is...

4
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What do | think |
know?

Animals live in trees.
Animals live in holes.
Animals live in the forest.
Animals make their homes.
Animals live in cages.

Fish live in the water.
Bears live in dens.

Birds build nests.

Animals live in zoos.

I e

Information Text Elements © 2013 by Ths Canise an Teaching and Leaming

T T

KWL Chart

What am | learning?

People live
in houses
and
apartments.

Foxes live in holes in
the ground to keep

Bats live
in caves.

Starfish, fish, crabs
and shrimp live on Detail
coral reefs.

Bees live
in hives.

Birds live
in nests.

Spiders
live in
webs.

B A R

What did | learn?
What do | still want
to know?

c T I_ Center on Teaching & Leaming
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Animals live

in lots of

different

places.

One detail
- that | learned

Some animals is...
% live in houses 7
% tool
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What do | think |
know?

Animals live in trees.
Animals live in holes.
Animals live in the forest.
Animals make their homes.
Animals live in cages.

Fish live in the water.
Bears live in dens.

Birds build nests.

Animals live in zoos.

I e

Information Text Elements © 2013 by Ths Canise an Teaching and Leaming

T T

KWL Chart

What am | learning?

People live
in houses
and
apartments.

Foxes live in holes in

me animals livi
Speanimals five the ground to keep

in houses too.

Detai

Bats live
in caves.

Starfish, fish, crabs
and shrimp live on Detail
coral reefs.

Bees live
in hives.

Birds live
in nests.

Spiders
live in
webs.

B A R

What did | learn?
What do | still want
to know?

c T I_ Center on Teaching & Leaming



Animals live

in lots of
different
places.

One detail

that | learned

IS...

4

Some animals
live in houses

N ool
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KWL Chart

What do | think | What am | learning? What did | learn?
know? i wumg \What do | still want

Animals live in trees.

Animals live in holes. People live
Animals live in the forest. in houses
Animals make their homes. and Ste ES:

apartments.

Animals live in cages.
Fish live in the water.
Bears live in dens.
Birds build nests.
Animals live in zoos.

1. Identify the
most important
who or what.

2. ldentify the

Foxes live in holes in
the ground to keep

qgarm.

B

Some animals live petail
in houses too.

RS
ey
[

[a]

' Animals live in
many different
kind of homes.

& Batslive
)

o P incaes. most important
Starfish, fish, crabs Q o
and shrimp live on Detail |nformat|0n
coral reefs. : : Bees live
D in hives. about the who
or what.

Spiders
live in
webs.

3. Write or say this
information in
one short
sentence.

IHT I nimn| IR g

Information Text Elements © 2013 by Ths Canise an Teaching and Leaming
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The Mustard Seed Books project uses an open-source, Wikipedia-type strategy, leveraging
public expertise to create and refine a set of high-quality books that support early reading
development. All of the books and piclures are covered by the Creative Commons License

(http://creativecommons org/licenses/by-nc-sa/3 0/ ) and are free to print, distribute, and modify

for personal or educational use. The books are available af www mustardseedbooks org.
Mew titles appear on a regular basis. If you have any ideas for books or would like to leave

us any feedback, contact rick@mustardseedbooks.org -

Photos for these books come primarily from Flickr (www flickr.com) and the Morgue File

(www morguefile com). Both sites are great resources for high-quality publicly accessible
photos and for aspiring photographers looking to share their work. All photographs are

covered by the Creative Commons License (hitp.//creativecommons.org/licenses/by-nc-sa/3.0/ ).

Text credits: Mustard Seed Books staff

Photo credits: Cover: Mike Baird; page 1: Selekoh Jalan Muhibbah; page 2: “The Thinking Doll™;
page 3: Marc Aucmarc; page 4: Rebecca Leaman; page 5: Zomani Zubir; page &:
Lance H. Bates; page 7: Richard Ling; page B: “cello pics”

c T I_ Center on Teaching & Leaming
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Comprehension: Getting Started with Comprehension —
Information Text Routine, After Reading Activities
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KWL Chart

What do | think | What am | learning? What did | learn?
know? T ———" g, VWhat do | still want

to know?
S

Animals live in trees.

Animals live in holes. People live
Animals live in the forest. in houses
Animals make their homes. and

Animals live in cages. apartments.

Fish live in the water.
Bears live in dens.
Birds build nests.
Animals live in zoos.

You will tell your
partner what you
learned about
Animal Homes.

Foxes live in holes in
the ground to keep

Some animals live
in houses too.

Detai

Animals live in
many different
kind of homes.

& Batslive
< in caves.

Starfish, fish, crabs
and shrimp live on Detail
coral reefs.

I

Bees live
in hives.

Birds live
in nests.

N

Spiders
live in
webs.

Information Text Elements © 2013 by The Gerrer on Teaching and Loaming I
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Partner Retell

3k

Provide each partner group one mini |
i ) O
version of the Information Text Y

Elements poster.

Direct which partner will retell first.v

Rotate (teacher) around the class listening
and providing feedback.

Direct the second partner to retell.

Rotate (teacher) around the class listening
and providing feedback.




After Reading:
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8.5

Comprehension: Getting Started with Comprehension —
Information Text Routine, Planning and Practice




What “tools” do you use?

c TL Center on Teaching & Leaming



Guide, p. X

Text Selection Tips

. Use pictures to teach students the steps to identifying main
idea before using the Information Text routine.

. Begin by choosing a shorter text when first introducing the
text structure and lesson organization to students.

. The text might be a Read Aloud, Anthology story, Leveled
Reader.

. Some weeks you might use this routine with more than one
text, other weeks, you might only use it once.
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Go back to your Core reading program planner and look for
information text selections:

ACTIVITY

80-90 minutes

Readlng Daily Routines, T112-T113 Daily Routines, T1 Daily Routines, T140-T141 Daily Routines, T148-T143 | Daily Routines, 7153
Phonics | Phonics and Language Phonics and Language Phonics and Language Phonics and Language Plu?r?ula and Language
) Activities Activities Activities ; DAl Activities
Comprehension Building Background, T126 Tereading the Selection,
T128-T137 for
A Moose in the Bathroom Topic/Main Idea/Details
@ R 1167117 Comprehension Check, T142 d ki i
O Ehonkcs) Responding, T142
Consonant Clusters (r, |, 5) T _mf' LURE Phonics Review, 7153 © Rereading for Fluency, T128-T137
Two Sounds for ¢ T Com I, T144-T145 Long Vowels o, u, @ bt e Activities. T143
ini ,- ass-Curricular Respondi ities,
(®) Reading Decodable Text, 1119-T121 Fact and Cpinion ¥ (@) Reading Decodable Text, T154-T155 g i P g.
A Trip to Central Park ng, T145 Zeke and Pete Rule! Information and Study Skill, T161
hotegraphs As lllustrations Using a Graph
y A City Park -EErelNg
: A City Park |4 City Pa A City Park A City Park
The Best Ranger The Best Ranger L e oy
Leveled Readers The Empty Lot iy L The Empty Lot z - : # ger anger
* Fluency Practice City Animals City Animals The Empty Lot - = Tbe Empty Lot
3 \ndependsnt Reading; Lessons and Leveled Practice, T164-T167 Lessons and Leveled Practice, T164-T167 City Animals ity Animals
il e Lessons and Leveled Practice, T164-T167 Lessons and Leveled Practice, T164-T167 Lessons and Leveled Practice, T164-T167
e 20-30 minutes
Vocabulary, 113 Vocabulary, 7125
w d w k Matching gt;me |Ilidclles : Vocabulary, T141 Vocabulary, T152 ocabulary, T159
or or 5 = What's the Same? Antonyms T bulary Expansicn
(@) High-Frequency Words, T118 High-Frequency Words, 7124 =
Vocabulary busy, later, important, touch, young T Word Wall lﬁmghr;meﬁ"em Words, T140 High-Frequency Words, T148 H-sl:rrequenrv Words, T158
= " Word Wall Word Wall
High-Frequency Words spelling, T122 Spelling, 7138 e SENE ord Wa
spellini Words with Consonant Clusters T Review, Practice: Words with Consonant Spelling, T147 : Spelling, T156 Spelling, T162
pe g Clusters T Vocabulary Connection: Words with Game, Proofreading: Words with Consonant Test: Words with Consonant Clusters T
Consonant Clusters T Clusters T
g - >
! Writing, T113 ' Writing, T139 & » =
writi“ and Datly jAiting frompt AParagraph : ing, T142 . Writing, T157 + Writing, T159
g Grammar, T123 Grammar, T138 Write Park Rules Main Idea and Details Daily Writing Prompt
r s f
Oral Language Commands T Practice: Commands T Grammar, 1147 Grammar, T156 Grammar, T162
Writing Daily Language Practice Daily Language Practice ‘m_""“" Commands T Practice: Commands T Improving Writing
G 1. do not stim in the lake. 2. please sep up to home plate next. Daily Language Practice Daily Language Practice Daily Language Practice
rammar (Do nat swim in the lake) [Please step up to home plate next.) 3. please take a _tlrip to see us. 4. do not touch the bird's nesht. 5, please hald hands and don't get loste.
Listening/Speaking/Viewing ing/Speaking/ Viewing, T114-T115 i e e TR T [Please take a trip to see us) (Do not touch the bird's nest.) {Please hold hands and don't ger lost)
eacher Read Aloud Stop and Think, Wrapping Up LuﬂenllngSpaatlngnﬁnMng, T142 | q:mums?uuww, T150 | Listening/Speaking/ Viewing, T163
L Piscuss the Link A Descriptive Presentation
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Practice Planning:
Getting Started with Comprehension: acmviry
Information Text Routine

" witharkS Ry 7

Ranger
Dockett

writgen by
ALICE K., FLA

mmmmmmmmmm

1. Select an information text from your Core
program.

2. Quickly read through the text.

3. Plan what Before, During and After Reading
Activities you will use for that text.

c T I_ Center on Teaching & Leaming
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Practice Planning: ACTIVITY
Getting Started with Comprehension:
Information Text Routine

4. Flag the most IHOTERBESHEN i

the text.

Right in the middle of busy New York City

is a wide, wonderful park.
It is one of many parks that Ranger Dockett
takes care of as an Urban Park Ranger.
Each day, he has many tasks. He takes o
visitors on bird-watching walks. And he gives
special tours of the parks. 9

170
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Listen for
details
about the |-

Ranger

Right in the middle of busy New York City

is a wide, wonderful park.

It is one of many parks that Ranger Dockett
takes care of as an Urban Park Ranger.

Each day, he has many tasks, He takes
visitors on bird-watching walks. Andlm

Detail j

(2,

Detail

170

ACTIVITY

Practice Planning:

Getting Started with Comprehension:
Information Text Routine

7. Using orange, pink, blue, and yellow
sticky notes, plan the flow of the
lesson with student engagement.

_ N

Teacher Unison Blue Yellow
prompt Response Partner Partner

c TL Center on Teaching & Leaming



Group Practice:
Getting Started with Comprehension:
Information Text Routine

ACTIVITY

1. Work in a Group of 5 (one presenting and
four acting as students).

2. Take turns walking through your story
delivery (we do not have time for the entire
lesson).

3. Practice using some of the active student
engagement strategies that you have
planned!




8.6

Comprehension: Getting Started with Comprehension —
Narrative Text Routine, Wrap-Up and Reflection




Guide, p. X

Getting Started with Comprehension: Information Text Routine

e First reading of the text: decoding for accuracy and basic recall
(i.e., identifying basic text elements, such as details and main

idea)

e Second reading of the text: deeper use of comprehension
strategies. The teacher can use other comprehension questions
supplied by the core reading program (e.g., words to look for in
the questions: compare, describe, distinguish, explain, justify,
evaluate, interpret, identify)

 Third reading of the text: fluency practice

c TL Center on Teaching & Leaming
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Guide, p. X

Second Read: Deeper Use of Comprehension Strategies

1. Look in the sidebar of your Teacher’s
Edition for the Comprehension Strategy @

and Skill support. COMPREHENSION SKILL RiTica
'~ HiNi e
! '0\‘9 xe"vﬁ‘{}r‘s‘ @g[? > v b
. ege ' OQ\\ j w\o:&“a‘f&' 4 i e
2. Select activities. Fa Ct di d ‘ Of,s\““?msaj;\;\ 30 e f @iﬁg D@/
0\5 “a\?-‘ef"\} ‘“G\)\\,q amac" » e @ m 2 j

B "
0 v*‘;‘:w“* ﬁ““ - N o p r@ﬁ - ]
3. Plan active student engagement. p I n I 0 n LN \ca««?&ai:i\«‘;“i‘“ we  NAcrg @hg

: s . Np l
P WO ec nd his Op
o (‘o‘m‘*:;a(e i“(“ a@\mz e Cop I5E‘r7te,,c8 Nig, @ﬁ
H fas) .‘\\3 an 7t 5 f ’{7
Explaln that e j(\ct\“‘.‘“\«xe(“g %4 fém@//l actr % Parg of
. _ oot Fou K. angy 1€ i, by
4. Using sticky notes, plan second read e afactis a statement that & e ne" <, i 10 by 217 oy Ot
s ; - (T4 Plg Uk
T : &y 1N NG g FHO0R € 5
activities. e an opinion tells what a per thinks, D) ? Wag ,-,g,,ff""b”’ C;m-,m eanzfon
: K “feyp, € 5
feels, or believes. th‘“':rq o 2 & foke ) live, »
e
Purpose Setting Read the story aloud, k“’es;e;ij”fe C;’:,IZZ hat v, g
i . . n o L7 rd
asking children to notice examples of fact Mf‘;" this | a° sy ht hing ,,7; o
i : Ord ¢p,, Itig: e,
and opinion as they listen. Then use the s Ying) €50 nionfsyou ,:.o
. qs . . A ° Thﬁ
Guiding Comprehension questions to afaqw”“ PiNioy, § o
. ) . W, an v, D,
assess children’s understanding. Reread Uld poy , Piniop, o0 You 4.
R Pinje, hury  thay tha . DKity
the story for clarification as needed. 3heay O')-cs/f7,_~,_., h Came? hy‘;“ Moo
1 btrrs 8 i g LIt e
Unison Blue Yellow Therest® Yar g 1%L by o, " W0

Response Partner Partner
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Information Text Reflection and Discussion iy

 How will Information Text instruction look back in your
classroom?

 How will your grade-level team work together to plan for
information text instruction?

 \What other questions do you have?
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