Section 3. Vocabulary and
Comprehension

Active Student Engagement
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Building Background: Why is this important?
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How do the EC
How do the EC

Reflection and Discussion

ACTIVITY

How do you actively engage your students during the ECRI

<ills Lesson?
Rl routines engage the entire group of students?

Rl routines engage individual students?

How have the ECRI routines changed your student engagement
during Foundational Skills lessons?




Active Student Engagement: Foundational Skills

e Students are ALL participating in multiple practice
opportunities during the ECRI Foundational Skills lessons due
to the ECRI routine signals (focus, cue, think time and signal for
students to respond).

* Afocus, cue, think time and signal can be used to engage
students when the student answers are short and there is one
EXACT correct response. For example: “What is the sound for
the letter ‘'m’?”




Active Student Engagement: Vocabulary and
Comprehension

e Student engagement is also critical during all vocabulary and
comprehension instruction.

e Student responses during vocabulary and comprehension are
language based, or conversational. Responses are longer and

may differ slightly. For example, “Tell me what happened first
in the story.”




Active Student Engagement

Routines for increasing student engagement during vocabulary
and comprehension lessons:

e Unison Choral Response Routine
e Partner Response Routine

e Other engagement practices




3.1
Unison Choral Response Routine




Building Background: Why is this important?




Unison Choral Response Routine

 The Unison Choral Response Routine requires all students in
the group to respond together.

e Teachers will use the Unison Choral Response Routine when
the student response (i.e., the answer to a question) is short —

a one- or two-word response — and the same — where there is
only one answer.




Locate the Unison Choral Response Routine in the Appendix in
the back of the workbook:

Practice for Students Only

Check for Understanding

Correcting Student Errors
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Unison Choral Response Routine
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Unison Choral Response Routine
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Partner Practice:
Unison Choral Response

Practice Questions:

1. What is the name of our school?

this workshop?

“Hey Jude”?

L=254
1=228

What is the name of the presenter of

What musical group sang the 1968 hit

c TL Center on Teaching & Leaming



3.2
Partner Response Routine




Building Background: Why is this important?




Partner Response Routine

e The Partner Response Routine requires all students to respond
to questions with his or her partner.

* Teachers will use the Partner Response Routine when the

student response (i.e., the answer to a question) is long and
can be a different response.




Guide, p. X

Preparation for Precision Partner Work

The Teacher Assigns Partners

e Use criteria to determine partners (pair lower performing students with middle
performing students, based on English proficiency, behavior, etc).

Highest Performing >->->Middle >->-> Lowest Performing

123456789101112%31415161718192021222324

v

High 9 10 11 12 Middle
¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ v ¥
Middle 13 14 15 16 17 18 19 20 21 22 23 24 Low

c TL Center on Teaching & Leaming



Guide, p. X

Partners sit next to each other in assigned seats

Assign each partner a name. We
recommend using colors that
match sticky notes used in teacher

planning. J J

For instance, one partner would
be the “blue” partner.

And the other partner would be
the “yellow” partner.

during instruction:

701.




Partners can sit side-by-side:




Guide, p. X

Partners can sit behind their partner:




O UNIVERSITY OF ORECGON
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s I Guide, p. X
| | | { «*g\ g ‘"*'wg
In this example, the teacher : _ - = R
has marked off squares for e ' : 4
students to sit in next to their
partners.

They have put the student
names in the squares to
indicate where students will sit
each day.

They have left space between
the partner groups for the
teacher to walk while listening
and providing feedback during
partner talk.

c TL Center on Teaching & Leaming
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Guide, p. X
Some Other Helpful Partner Logistics:
Record partner groupings using color- Teach a routine for students to follow at the beginning of
coordinated sticky notes (you can post the lesson each day to coordinate any regrouping of
according to seating chart as well): partners based on absences:
J 1. Students stand up at their regular spot
— ——— — without talking (everyone who has a
’ - j - partner present is sitting).
iy J = 2. The teacher partners students up with
: - J — other students who also need a partner
’ ) ‘ for that day’s lesson.
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Locate the Partner Response Routine in the Appendix in the back of the

workbook:
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Practice for Students Only

Partner Response Boufine

iy o Ay T S R P P DR T e g o cigrpnd Sprdpray
b b gy b g wcetd bk ba dabe ko Ty oee berey Bk regasae,

[E==d
Irervm o e ww ol csm s | e e b e paalier v yra perac

[T S PV QR PR S SN Do S ) UNSPE VU tay i ) S SRR S g R
TR A WL B Eer resSrer. chairime o rrm o hcdeyd e raesahe e e
s T e s B e o i o R

[ e e T P Ay P I =
rpmwre Voraasregds. | rmd o yna s s b b sineus e ik

s TR Lo Q0N T PR g | omepie s Pl e s
o i ey M e e G

R B e R R P Y. L T
g . Lo e e | T yEi e e sl D b £ S B P
Bk B b g i n e ] g i e g s By e
ramrrd

d ey B rres e ged oy il Sae e o Bre ynes poerar
[P Il A v Pl L

4 e e i e iy e b e v el s ek e B | il ey ke |
ey e e F L ] e S Ty kel i iy
P P R R JETCOENDM T AT e LT P

d. Ll e e i el il bk B B P e O e e e T s b s
TN L 3 o A g W i e B b e ol ngre

r‘/:u-.llr-!lrn:hm

1 s el e s g wie i B el By Pl sl i P
[

1 v ki peeriee B oo b o B rpoeniors. (for oemeepin. Bl

HEFEH 8 R B M O N R R

Brercivie: 11 b o e e B osevaen Fron reeeepie Bew perciror slerd

ERP T g TR T ey e LR L e 0

sy pprerpm g by e B i o menl e B W i,

Check for Understanding

Correcting Student Errors
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(page 2)
Partner Response Routine

Practice for students only: Use the signal for each guestion. *
Your tum. | will ask a quesfion, and | will fell you which parineris geing fo answer.

Example for the enfire class fo pracfice using a simple question:

What do you like to do after school?

Yellow partner will tell their answer fo the blue partner.

Yellow partner start with “After school | like fo..."

Knee fo knee...and go! Manitor one to two partner aroups providing any feedback and

suppor.

May | have your alenfion please.._5...4...3...2...1. Make sure students have

stoppad talking, are facing you, and are ready to lsten. Provide any feedback and

comections.

6. Call on an individual student [who you menitored during the discussion] to say a corect
answer out loud to ensure that all parner groups hear a comect answer to the quastion.
[Student's name], tell us the answer you shared with your pariner. Start with “Afler school |
like to. .. "

7. Repsat using sSmple answers until sudents are following the routine corectly, and then

use the routine for studants to answer quastions albout the fext when the answer is long

and different

T

Check for Understanding: Rotate fo different partner groups and listen to student responses
during pariner wark. Select students needing more suppert mare frequently than other students.
Provide any necessary scaffolds for students to be successful in sharing comect answers with their
partriers.

Corecting Student Ermors

? +  Lef's think bock fo what we just read. Dirsct them back to the text and
either retell of re-read what was just read that contains the information for

the answer to the guestion.

I the student is stil strugaling or nenresponsive, give them the comact

answer [gither verpaly or by explicity reading the text that gives them the

example.
/ Your turn. Now you tell me fhe answer. Make sure the student uses the
sentence frame and answers in a complete sentence.

@ 2013 by The Center on Teaching and Learming
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Trainer Demonstration: T=229
~smssnnissenll Partner Response Routine
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Partner Practice:
Partner Response Routine

Practice Questions:

1. What did you do last weekend?
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Last weekend |
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2. What is your favorite vacation destination?

My favorite vacation destination is
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Reflection and Discussion

ACTIVITY
What do you need to do to start planning for precision partner
work?

Do you need to rearrange your classroom seating?

What behavior rules do you need to teach your students
before precision partner work?

When will you start practicing unison responses and precision
partner work with your students?
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