
SCHOOL REDESIGN  
REQUEST FOR INFORMATION FORM 

Please tell us about your organization and its accomplishments, and how your organization can 

help the students of Colorado reach their potential by completing the following form.  

Instructions 

 Please submit your organization’s response electronically to: PartnerRFI@cde.state.co.us

by Friday, February 23, 2018 at 5:00 PM MST. Late responses may be accepted or rejected

by CDE at its sole discretion.
 Please address all of the questions in this application for your organization type. You may

exceed the length of the boxes in the form – the PDF form will automatically add a scroll

button within the box. However, please strive to keep answers concise.

 You may submit additional attachments that are directly relevant and provide additional

support or evidence for the responses in the RFI form.

 If there are any questions about the RFI process or the PDF form, please address those to

Brenda Bautsch at Bautsch_b@cde.state.co.us.

Public Posting and Release of Information 

 CDE will publicly post the responses that sufficiently address all of the questions listed in the RFI

and provide concrete evidence of improving student outcomes in low-performing schools on

CDE’s public website for schools and other interested parties to access the information:

http://www.cde.state.co.us/accountability/performance

 This information will be posted no later than March 23, 2018.

 Further, all information submitted in response to this RFI (inclusive of submissions that are not

posted on CDE’s website) are subject to public release through the Colorado Open Records Act,

CRS § 24-72-200.1, et seq.

Additional Information on the RFI Process 

 In the event that a response is incomplete, missing information or needs additional evidence,

CDE at its sole discretion may reach out to the respondent for more information or a

resubmission, or CDE may elect not to include the response on its publicly posted list.

 This Request for Information will be re-opened annually to allow for additions to the public

list of providers.

 If a provider is added to CDE’s public list through this RFI process and needs to make

changes to the posted information, please contact Brenda Bautsch at

Bautsch_b@cde.state.co.us.

http://www.cde.state.co.us/accountability/performance


Background 

1) Organization name: _______________________________________________________

2) Organization contact person and contact email and phone number:
________________________________________________________________________
________________________________________________________________________ 

3) How would you classify your organization? You may check more than one category:
o Charter network, charter management organization or charter school
o Turnaround leader development provider
o Management organization or non-profit network.

4) Describe what geographical regions in Colorado you would prefer to work in:

  

5) Please complete the following online form to select which school districts your
organization is willing and able to engage with: https://goo.gl/forms/8gceFV5PVEVnQZ0e2

https://goo.gl/forms/8gceFV5PVEVnQZ0e2


Provider-Specific Information 
Please go to the appropriate section for your organization and respond to the questions listed. 
If applying under more than one category (e.g. management partner and turnaround leader 
provider), please address the questions under both sections. 

If applying as a charter network, charter management organization, or individual charter 
school please complete the following questions: 

1) Describe your organization’s mission and educational model. Describe how your model
meets the needs of historically underserved students (students living in poverty, English
language learners, and racial/ethnic minority students):



2) What do you anticipate would be the greatest challenges making your educational
approach successful at a turnaround school or as a new school in a new community, and
how would you go about working to address those challenges?

3) When considering operating a school in a district that you have not operated in before,
what would be the key aspects or conditions of an agreement you would need to have
in place with the district (or authorizer) in order to make your school successful?

 



4) Please describe your action plan for engaging with local communities. How might the 
charter network, management organization or school: 

a. Engage with parents, community members, school and district staff and leaders, 
and local school board members to design a school that meets the community’s 
needs and has community support? 

 

b. Address the varied funding models found in different districts? 

 

 

 

 



c. Address the unique authorizing requirements and policies of different districts?  

 

d. What do you perceive would be the likely differences in districts other than the 
ones you currently work with?  

 

 
e. How would you approach facility acquisition in other districts? 

 

 

 

 



If applying as a turnaround leader development provider please complete the following 
questions: 

1) Provide a summary of your organization’s experience in developing successful, effective 
leadership in low-performing schools and school districts. Describe key structures or 
systems used to provide feedback and monitor progress. 

 

 



2) Provide a description of the services and learning components your organization 
provides. Specifically, please describe: 

a. The key components, timeline, and learning structures of your program that 
ensures participant growth in the turnaround context. 

b. How your staff engage with participants throughout the program (e.g. how 
frequently, in person or virtually, in whole or small group). 

 

 



3) Provide a description of your ideal participant and his/her learning trajectory 
throughout the course of your program, including: 

a. What roles should your participants hold (e.g. district level, school leader, 
aspiring leader)? 

b. How do you determine the readiness and accept participants into your program? 
c. What are the leadership qualities that your program is expected to develop? 

Include any documents or tools you use. 

 



4) Provider capacity 
a. Describe your organization’s capacity to implement the identified program 

components.  Does this program and staff to run it currently exist?  Do all 
program materials and components currently exist or do they need to be 
developed? 

b. Describe regions of the state of Colorado that your program has the capacity to 
serve. 

 



If applying as a management partner or non-profit network please complete the following 
questions: 

1) Please list which of the following roles your organization can serve (check all that apply). 
See Table 1 above for a description of the roles listed below. 

○ Whole system 
○ Instructional transformation 
○ Talent development 
○ Culture shift 
○ Turnaround leadership 
○ Other: ____________________________ 

 

2) How will you differentiate your services to meet the unique needs of schools and 
districts in Colorado, especially those with historically underserved students?  

 



3) When considering partnering with a school or district that you have not partnered with 
before, what would be the key aspects or conditions of an agreement you would need 
to have in place with the district (or authorizer) in order to make your school successful?  

 

 
 

4) Describe your experience working with other third party providers to support coherent 
school and district improvement.  
 

 
 

 

 



Evidence of Track Record of Improved Student and School Outcomes (ALL respondents) 

 

1) Please illustrate your organization’s track record in dramatically improving schools or 
districts and radically increasing outcomes for targeted groups of students. Include a 
description of the criteria and the data that you use to determine the impact of your 
work. Please highlight the context and location of where this work has occurred. Formal 
research studies are preferred, if available.  

 



References 

For management partners and turnaround leader development providers, please include the 
name and contact information for the last three schools or districts your organization 
contracted with. These schools or districts will be contacted by CDE staff for references.  

For charter school networks, CMOs and individual charter schools who are submitting 
information, please list three references that could speak to your capacity to support successful 
student outcomes in a turnaround environment, including a current authorizer of one of your 
schools. 

Reference # 1: 

 

Reference # 2: 

 

Reference # 3: 

 

 

 

 

 



 
 

Phalen Leadership Academies Leadership Team Biographies  
 
Earl Martin Phalen, Founder and Chief Executive Officer 
Widely recognized as one of the nation’s top social entrepreneurs, Earl Martin Phalen is the 
Founder and CEO of Summer Advantage and the George and Veronica Phalen Leadership 
Academies. While at Harvard Law School, Earl founded Building Educated Leaders for Life 
(BELL), which grew from a local community service project to a national non-profit educating 
15,000 children annually, and from $12K annual budget to $27.5M annually. Phalen then 
founded Summer Advantage USA, a summer reading program that has served 20,000 children 
in six states since its inception in 2009. As a result of the impact of Summer Advantage, Earl and 
his team were encouraged to expand their 25-day summer program model into a school. This 
network of K-8 blended learning schools is called the George and Veronica Phalen Leadership 
Academies (“PLA”) in honor of his parents. PLA was awarded an unprecedented 10 charters, 
which will ultimately enable them to serve 10,000 students each year. While the vast majority 
of PLA’s students live below the poverty line, 100% of its third graders passed the IREAD-3 for 
two years in a row, demonstrating reading proficiency on the state exam. Based on its 
performance, PLA was selected by Indianapolis Public Schools (IPS) to take leadership of two of 
its underperforming district schools. Under Phalen’s leadership, PLA has launched two high quality 
charter schools and is now leading the transformation of eight public schools across 
Indiana and Michigan. Phalen has been recognized by MSNBC, TIME, New York Times, 
Education Week, IndyStar, Black Entertainment Television, and Presidents Clinton and Obama. 
He holds a B.A. in political science from Yale University. 
 
Andrea Robinson, Academic Director 
Andrea Robinson received her B.A. from Indiana University in elementary education and a master’s 
degree from Indiana Wesleyan University. Andrea worked as a teacher in the intermediate grades in 
a Title I elementary building. She was recognized for her passion in teaching by receiving the district 
wide Indiana Teacher of the Year award in 2009. She eventually became the instructional coach for 
her K-5 building where she used her knowledge of best practices to lead other educators in 
professional development, classroom management, differentiation, PBIS, tiers 1-3 
instruction/intervention and data analysis to drive effective classroom instruction. Andrea has also 
provided professional development for the University of Indianapolis elementary education program 
and educational webinars for Kappa Delta Pi. Andrea most recently worked at the Indiana 
Department of Education in the Office of School Improvement as an Outreach Coordinator for 
Marion County. As an Outreach Coordinator, she worked closely with schools and districts to 
develop best practices around the Turnaround Principles. After conducting classroom walk-
throughs and leadership/staff interviews, she would work with the school leadership team to 
develop the next steps that met the needs of each individual school. She would often provide 
differentiated professional development for each school on the next steps the schools chose to 
focus on. Andrea also served as the IDOE case manager for a district in the State Development 



Network (SDN) to ensure the development of district system alignment and improve student 
achievement. 
 
Nakia Douglas, Director of Special Populations 
Nakia M. Douglas attended Indiana State University where she earned a Bachelors degree in English 
and Secondary Education. She then went on to earn a second teaching license in Special Education 
at Indiana University Northwest. Ms. Douglas then earned a Masters degree in School Leadership 
from the University of Indianapolis. In 2015, she earned a Specialist in Education Degree (Ed.S) 
along with an Indiana Superintendent’s license from Ball State University. Nakia is currently a 
doctoral candidate in the Education Leadership Department at Ball State University. Nakia has over 
18 years of experience in urban education. She is an experienced teacher, Coordinator for Special 
Education, Assistant Principal, Principal, and Director of Special Education and Student Support 
Services. Over the course of her career she has worked in traditional public, charter, private, and 
turnaround schools. Ms. Douglas spent 10 years with the Tindley Accelerated Schools Network 
where she served in senior leadership and was a part of the team that grew the network from one 
school to a network of six schools. Nakia is very passionate about school reform and highly focused 
on providing equitable educational outcomes for students of color and students with disabilities. 
 
Alexandra Love, Director of Professional Development 
Alex has worked in education nonprofits for the past decade, including roles at Building Educated 
Leaders for Life, Oasis Children Services, and the Neighborhood Initiatives Development 
Corporation’s Children and Families Program. Alex has published half a dozen articles for T+D 
Magazine, which is published by the American Society of Training and Development (ASTD), and 
LEARN, which is published by the NY Metro chapter of ASTD. Her articles have been reprinted 
and excerpted in various publications and websites. Alex graduated from Bernard Baruch College 
earning a Master’s of Public Administration in dual majors – Nonprofit Administration and Public 
Management. In 2008, she graduated cum laude from Lehman College, earning a BA in African and 
African American Studies, with a minor in Early Childhood Education. Alex was inducted into the 
national African American Studies honor society. 
 
Helen Dixon, Director of Recruitment 
Helen is responsible for leading the recruitment, selection and placement of all employees. Helen 
has over 10 years of human capital recruitment experience. Prior to joining PLA, Dixon served as 
National Director of Recruitment for New Leaders for New Schools, a nonprofit which specializes 
in recruiting and developing exceptional teachers into urban school principals. Formerly the 
Director of Recruitment for the City of Chicago, Helen Dixon was the architect of enterprise-wide 
recruitment planning, strategies, policies and program development applicable to 38,000 employees 
and 43 operating departments. Prior to the City of Chicago, Helen served as a Senior Recruitment 
Officer and Marketing Manager for the Chicago Public Schools. During her tenure, she provided 
district-wide recruitment and employment guidance to 600 schools, and designed and implemented 
strategies to meet annual workforce requirements. 
 
Brenda Horton, Director of Human Resources 
Brenda is responsible for leading all human resources functions. She has over 20 years of a collective 
body of human resources experience, including significant HR school leadership experience. Before 
joining the PLA team, Brenda held the roles of Executive Director of Human Resource and 
Director of Human Resources in a public school environment. Prior to working in a school 
environment, she held HR leadership roles with Fortune 500 telecommunications and energy 



companies where her primary responsibility included being a strong and solid business partner to 
leadership and clients across multiple sites and multiple states. Brenda holds a Bachelor's degree in 
Political Science from Jackson State University and two Master's degrees: Management and Human 
Resources from Belhaven University and Business Administration from Concordia University. 
 
Johnny Jin, Chief Strategy & Development Officer 
Johnny provides leadership on strategic initiatives that drive growth and sustainability for the 
organization. In this capacity, he works closely with the CEO and cross-functional teams to translate 
shared entrepreneurial vision into sustainable social impact, driving opportunities from identification 
through proposal creation and follow-up support, with a focus on articulating business processes 
and codifying knowledge to help ensure that quality is the centerpiece of growth. Johnny also 
facilitates the alignment of key functions of strategy planning, business development, process 
improvement, and information technology. As a core member of the founding team, Johnny was 
instrumental in growing a summer learning program into a national school management 
organization. He developed the charter school application, strategy plan, and financial model that 
helped launch the Phalen public school network, in addition to developing the financial and 
intellectual resources that grew the organization into one of the top nonprofit turnaround operators 
in the country. Johnny immigrated to the United States at the age of eleven, becoming the first in his 
family to attend college in the US, and one of the youngest credentialed teachers to teach high 
school English in the Los Angeles public school district. As an English teacher, Johnny guided his 
ninth graders to gain two grade levels in a single school year. He has also worked with former US 
Secretary of Education on a nationally distributed social studies curriculum. Johnny holds a 
Bachelor’s Degree in Economics from UC Berkeley (which he earned in two years) and a Master’s 
Degree in Education Policy and Management from Harvard. 

 
Eva Spilker, Chief Financial Officer 
Eva Spilker has served as Controller and Finance Director at Diamondback Direct, an 
International division of Quadriga Direct Mail Holdings – a leading global provider of Direct 
Marketing services. Her responsibilities included all Finance and Accounting functions as well as 
short- and long-term forecasting, payroll and benefit management, internal and external 
reporting, margin management, annual budgeting, audit management and executive team and 
board presentations. Eva’s career in finance began in the Corporate Financial Consulting 
division of Ernst & Young in Baltimore, Maryland. She then transitioned to the Economics Group 
of CSX Intermodal where she developed long term planning models as well as all Capital 
Expenditure justifications and analyses. After CSX, Eva transitioned to a Partner role in a 
regional advertising agency where she managed all Finance and Operations functions. Eva 
holds an Economics degree from the University of North Carolina at Chapel Hill. 
 
Nicole Scott, General Counsel 
Nicole Scott joins PLA with over 10 years of experience as an attorney and leader in the 
education/charter school industry. Most recently, Nicole served as Chief of Employee Solutions & 
Legal Affairs for KIPP Los Angeles Schools. In this role, Nicole was General Counsel and lead the 
human resources department for all school sites operated by KIPP LA. Also, Nicole managed the 
relationship between KIPP LA and Los Angeles Unified School District, the organization’s 
authorizer. She was instrumental in getting a K-8 charter school approved through Compton 
Unified School District for KIPP as well. Prior to joining the KIPP team, Nicole worked with the 
Inner City Education Foundation as SVP of Talent & General Counsel where she was also 
instrumental in getting the first charter middle school approved through Inglewood Unified School 



district. Before committing her career to education, Nicole was an associate at a leading law firm in 
Los Angeles and worked for various entertainment companies such as, Sony Pictures and the 
William Morris Agency. Nicole Scott is a proud alumna of Spelman College and UC Berkeley School 
of Law – Boalt Hall. 
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	PLA Leadership Bios

	1 Organization name: Phalen Leadership Academies
	2 Organization contact person and contact email and phone number 1: Earl Martin Phalen, Founder & CEO
	2 Organization contact person and contact email and phone number 2: Email: emphalen@phalenacademies.org / Phone: (617) 818-1959
	Charter: Yes
	Leader development: Off
	Management: Yes
	Regions: We are open to working in all regions in Colorado, with a specific interest in school districts that serve a high proportion of African American and Latino students. 
	Mission & Model: Phalen Leadership Academies (“PLA”) is a nonprofit network of high quality public schools that help children (whom we call “scholars”) excel in their academics and grow as well-rounded individuals. Our mission is to ensure that all children can meet high academic and social standards, and thrive as leaders at home, in their communities, and in the world. PLA was founded in order to serve children who have historically not had access to a high quality education. We achieve this by providing high quality schools for underserved students and transforming struggling schools into the high quality schools that our children deserve. PLA currently serves nearly 4,000 children across 10 schools in Indiana and Michigan, where the vast majority of children are from traditionally underserved populations. Network-wide, 89% of the children we serve are African American and Latino, 82% live in poverty, and 9% are English Language Learners. 

Our model is specifically designed to raise the achievement of historically underserved students by providing a rigorous, personalized, and well-rounded educational experience for all students. Core elements of our model include:

• Rigorous curriculum; 
• Data-driven, small-group, and standards-aligned instruction;
• Rigorous, standards-aligned interim assessments; 
• High quality training and professional development; 
• Coaching cycles that develop and retain teachers; 
• Hands-on, enrichment learning experiences for all scholars;
• Authentic partnerships with parents.

The PLA educational model utilizes best practices in data-driven instruction and differentiated learning to deliver instruction in core subjects, creating a uniquely rigorous and personalized learning experience for every child. Children who are behind academically receive the daily, personalized attention that they need to accelerate their progress towards proficiency. This data-driven model, utilizing rigorous curricula and small-group and one-to-one intervention, has been the core engine for raising the academic achievement of our scholars. A wide range of learning opportunities help scholars explore their interests, reinforce core subject skills in hands-on projects, increase awareness of possible career paths, and see the relevance of their learning to their lives. This may include hands-on enrichment courses in the arts, STEM, culture & citizenship, and cultural history, supplemented with out-of-class opportunities that build excitement for college and careers. Where possible, families also have access to support services that help them engage in the growth and development of their child.

Our model has successfully transformed five F-rated schools into A-rated schools. Our scholars consistently improve their state test scores each year; surpass their peers in their home district; and achieve some of the highest academic growth in the regions we serve. On average, our schools exceed the district by 10% percent in Mathematics and 7% percent in English Language Arts (ELA), and for two consecutive years scholars at our inaugural school achieved the highest score on the state’s grade reading exam (2015, 2016). In 2016-17, two of our schools ranked #4 and #5 in the district for strongest growth – 8.2% and 8.1% increases in state test score proficiency growth respectively. After taking leadership of Indianapolis Public School #103 (“PLA@103”), one of the lowest-achieving schools in the district for the past decade, scholars achieved 13% growth in math and 8% growth in the number of scholars passing both ELA and math. Another district turnaround school (PLA@93) achieved an average growth rate of 19% on the state exam, ranking among schools with the highest gains in Central Indiana for two consecutive years. These results took place during a period when Indiana saw a nearly 20% decline state-wide on the state exam.  
 
The PLA model is designed by highly successful educators who have extensive experience working with students of color who come from low-income communities. This design is built into the mission, approach to leadership and staffing, and curriculum and instruction at each of our schools. PLA is one of the very few organizations dedicated to serving children of color whose senior leaders are primarily of leaders of color. This commitment also guides our approach to staffing, in that we have a highly rigorous process to select educators who understand scholar needs and who have a track record of improving outcomes for students of color. We select educators who have high expectations for all children, and our model is built to help scholars value their self-worth and elevate their confidence. We support all children in achieving at high levels by utilizing mastery-based academic scaffolding; providing personalized and data-driven instruction; acknowledging scholars for demonstrating academic growth – not only absolute grades; and helping scholars prepare for postsecondary education from a young age. As we have shared earlier, our model has been highly successful at raising the achievement of African American and Latino scholars. PLA schools that have implemented the model for at least two years, where 89% of students are students of color, have produced on average 11% increase in math and 6% increase in ELA on the state exam.  

Our model ensures that students from low-income families receive the care and support they need to accelerate their progress towards academic proficiency. Our staff selection process focuses on ensuring that we hire caring educators who have a deep commitment to serving economically disadvantaged students and a proven track record in helping raise their achievement. We provide the level of personalization that our children need, through data-driven small-group and one-to-one intervention, to catch up academically. Many districts hope that students will grow by 8.5 months (or .85) in the course of one year on the nationally-normed STAR assessment. At our schools, where 83% of children come from economically disadvantaged backgrounds, scholars gain an average of 1.3 years of grade-equivalent skills, further accelerating their progress towards academic proficiency. Additionally, we provide out-of-class learning opportunities that help scholars envision successful futures, and form partnerships with local service providers to help children and families living in poverty overcome the challenges they face each day.

Our model is designed to effectively serve English Language Learner students by utilizing an inclusive approach, meaning that our ELL scholars will spend as much time in the mainstream classroom as possible, in order to ensure their greatest possible academic and social achievement. Teachers are provided extensive, ongoing professional development on how best to serve ELL scholars. ELL scholars are also assessed using a standardized test to determine their English language proficiency. If it is determined that a scholar meets the legal definition of ELL, then the scholar will have access to services designated for English language Learners, including auxiliary texts, supplemental curricular tools, and time with staff members specifically trained in best practices to serve ELL scholars. Special education staff or providers will also consider the language needs of each child. This approach has proven highly effective at meeting the needs of our ELL students. For example, at the PLA school where 14% of students are ELL students, we saw some of the strongest results in our network, with average student proficiency on the state exam increasing by 8% in ELA and Math. 

Building on our proven model and track record, we believe that PLA will be successful in supporting schools and districts in further raising the academic achievement of all students.
	Challenges: PLA is a proven turnaround operator with a track record of turning around existing, underperforming schools, as well as launching new, high quality schools. We have led the successful management of 10 schools in multiple communities where we have served children with similar backgrounds to those we hope to serve in Colorado, and have extensive experience in adapting our approach to overcome challenges. In our experience, we have seen that there are several key challenges in improving results at a turnaround school, or ensuring a successful new school in a new community. Below are some of the most prominent challenges that we have encountered, and how our model is effectively positioned to address each of them: 

• Maximizing instructional time: In schools and communities that struggle with low performance, we find that time for core subject instruction is often limited, and the actual amount of instruction children receive each day can vary significantly from the schedule. PLA’s model maximizes the amount of time scholars spend in core instruction and the impact of that time. Our model restructures core instruction using our rotational instructional approach, which provides up to two hours of instruction in each subject through a strategic mix of whole-group, small-group, and one-to-one instruction. We also implement monitoring systems, such as frequent walkthroughs of classrooms from central office or instructional leaders, to ensure that this model is being implemented with fidelity.  

• Making effective use of student achievement data: A challenge we often see is for schools to collect meaningful data on student achievement and to make effective use of that data to target student instruction. The PLA model provides methods for generating meaningful, ongoing data on student progress. Teachers gain a holistic look at children’s progress through a combination of state assessments, interim assessments tied to state standards, adaptive learning quizzes that target specific standards, and qualitative data (scholar, parent, and teacher surveys). Our model then provides schools the systems that educators need to make use of this data to sufficiently customize instruction. Our performance management system enables the analysis of scholar performance data at the individual, class, grade and school levels, which allows educators to identify on an ongoing basis the skill areas where scholars need to improve. Additionally, we put in place the staffing and professional development supports to provide coaching, support, and expertise to teachers on methods for analyzing student assessment data and designing effective interventions.

• Ensuring effective systems for reinforcing positive behaviors: We have found that a key challenge is providing adequately trained personnel and behavioral management systems that can consistently create positive, caring, and supportive learning environments. PLA provides schools with school-wide discipline policies and an aligned incentives system that rewards positive behaviors and student progress. Clear staffing and training plans are developed to ensure that staff are effectively placed and trained to implement these policies with fidelity, to provide more intensive behavioral interventions when necessary, and to create a positive culture and learning environment. 

• Engaging staff and adults to embrace culture shifts: A core element of transforming the learning environment of any school, or creating a positive learning environment in a new school, is to ensure that educators are able to embrace a school culture built around rigor, structure, and high expectations. PLA’s approach puts in place strategies to help educators embrace a high-performing and highly entrepreneurial school culture that satisfies their intrinsic desire to transform the lives of the children they serve. These include providing educators with high quality pre-service professional development that highlights our school culture; providing mentoring, feedback, modeling, and recognition, as well as highly targeted monthly training sessions, to encourage teachers to embrace and meet high expectations; providing extensive opportunities for teachers to lead within the classroom and within the school. 

• Forming strong partnerships with families: When entering a new community, we often find that part of the reason children and schools may be struggling is because families and parents are not engaged. At PLA schools, families are always involved in planning for the optimal growth and development of their child. We have a clear system for engaging families that leverages existing school structures. Some of the elements of our process include training teachers to effectively partner and communicate with parents; sharing with families, on a regular basis, how their child has grown; creating a welcoming environment for our families; holding regular meetings with parents, such as our “Parents In Touch” days, where families and teachers can dive in depth into a scholar’s academic and behavioral progress; and hosting fun events throughout the year that celebrate our scholars.

• Developing educator effectiveness: In struggling schools, we find that teachers may not have access to high quality professional development, and the development they receive may not be tied closely to their classroom needs. PLA offers custom-built systems that can be implemented at a new or turnaround school to support educator development. To accelerate educator growth prior to and throughout the year, PLA offers “PLA University,” an online platform where staff members engage in comprehensive modules of learning focused on curriculum development, parent engagement, behavior management, lesson planning, classroom management, school culture, and school policies and procedures. The platform’s 72 specialized modules are equipped with narrated presentations, videos, activities, best practices, and additional resources. PLA University modules are differentiated in order to serve professionals on a spectrum of their career trajectories, offering customized growth pathways for teachers, leaders, and staff members. Throughout the school year, ongoing professional development is anchored by the “Coaching Cycle” process, which provides regular walkthroughs, observations, and live feedback to educators. Coaches or instructional leaders review educator effectiveness in key areas such as student engagement and data-driven instruction to identify areas of strength and areas for growth, create professional growth goals, and provide the coaching educators need to meet those goals. Throughout the year, teachers also receive regular and substantive support and feedback from highly effective peers, and monthly professional development sessions help teachers enhance skills that are critical to meeting student needs. 

• Maximizing the capacity of school leaders to lead school change: One of the most important challenges at any school is ensuring that school leaders have the expertise and support that they need to effectively lead school change and ensure strong student achievement. As shared above, PLA has a strong professional development system in place to increase the effectiveness of school leaders, focused on data-driven instructional leadership, ongoing evaluation of student progress, and systems and processes for maintain a high-performing school culture. In the case where a change in leadership is needed, we utilize a proven, rigorous selection process to select leaders. We provide extensive support, coaching, and guidance to ensure that we can retain exceptional both school leaders and classroom educators, and that they can continue to grow in their ability to lead school change. For example, we hold weekly meetings with school leaders (a) to collaboratively solve problems, (b) to share strategies for improvement, and (c) for central office leaders to provide functional support so school leaders can concentrate on delivering the best education for kids. Our leaders also meet regularly with mentors, who share effective school turnaround strategies, and we provide leaders with opportunities to learn from nationally-recognized trainers and peers. 

We know that every community is unique with regards to the challenges it faces on the path to creating high quality schools. PLA is a highly collaborative organization that is ready to work closely with our partners to meet their specific needs.
	Charter Conditions: When considering operating a school in a new district, our priority is to develop agreements that both meet the needs of our partners, and that include the necessary autonomy for PLA to lead effectively. PLA has extensive experience delivering successful partnerships across a diverse range of schools and districts. We have developed new charter agreements, whole-system turnaround partnerships, and agreements focused on core educational or instructional services. We approach any new partnership with a highly collaborative spirit, and seek to ensure that the aspects or conditions of any partnership agreement are informed by the specific interests and needs of each partner. 

 When creating a new charter school, PLA seeks to ensure that the school has full operational autonomy as required by state law. In a school turnaround partnership, we work with partners to collaboratively delineate mutually beneficial decision-making autonomies around essential elements of successful school management. In general, in order to ensure the academic success of a school, our primary focus is to ensure that the school is able to implement our model with fidelity. This includes collaboration and autonomy over key levers such as hiring and retention, staff evaluation, curricula, budget, and training strategies.

	Comm Engagement: PLA actively works to engage with our communities, and to form strong partnerships that help ensure our schools can best meet the needs of students, families, and the community. Engaging authentically with our communities and stakeholders to design and develop our schools is part of our “DNA” as an organization. One of the core assets of our model is that it was created by educators who know our students and understand what it takes to effectively partner with key stakeholders to raise the achievement of all students. Our educators built a highly successful model with the support and input of students, parents, and staff. Our focus on building authentic trust has enabled us to deliver strong partnership with families and strong educational outcomes.  

We are able to build trust with families because we authentically engage and partner with families from the very start. We meet with families prior to the launch of our partnership, for example, to understand what they are looking for in a school for their children. Throughout the school year, we continue to deepen our relationships with our families by hosting “Parents in Touch” days at the school, where families and teachers can delve into a scholar’s academic and behavioral progress; making calls home not only to report challenging behavior but also to share examples of positive behavior; and inviting families to visit their child’s classes, participate in field trips, or support the school in any way they feel confident and comfortable. It is this continuous engagement with our families that has helped generate remarkable support from families who are invested in the success of the school. In fact, it was the advocacy and support of families that helped drive the expansion of our model throughout Indianapolis, and we consistently see increased enrollment and engagement at our turnaround schools. 

PLA also works to form authentic partnerships with key educational leaders to ensure that we can best meet the needs of students and families in our communities. Members of our leadership team invest the time to meet with district administrators, staff representatives, school board leaders, and educational leaders from district and charter schools. We meet with districts to understand the needs of their schools, and collaborate throughout the process to determine how we can most effectively serve students. As we enter a new community, we also recognize that it is essential to connect with and build support among a broad coalition of key community members and stakeholders. Our process includes identifying and meeting with key local community agency leaders to learn more about their work and introduce them to PLA; attending local events to better understand the needs and concerns of key stakeholders; and visiting with community-based organizations and agencies to develop pathways for collaboration.
	Funding Models: PLA has a proven track record of building sustainable school budgets that can address variances in school funding models across districts. We achieve this by having in place a clear process and framework for financial planning that is conservative, adaptable, and rooted in individual school needs. 

When entering any new community, we take a conservative approach to budgeting, with a focus on ensuring that our schools can be sustainable on public funding. When designing our school budgets, we assume recurring, guaranteed public funding as the only source of revenue. This approach mitigates the need to seek out additional funding sources that may vary in their availability in each region, such as philanthropy and competitive public grants, to ensure positive cash flow for the school. Once we have a sense of the key revenue assumptions in each district, we build our school budgets around these assumptions in ways that are closely aligned with school needs. PLA has a clear framework and multiple layers of accountability in place to guide the adaptation of our financial model based on key assumptions, and to ensure that resources are used in the most cost-effective manner to support the success of the school. We build all budgets by closely identifying and analyzing school needs, utilizing detailed input from local leaders and staff. We then prioritize supporting the critical elements that derive from those needs and directly support the achievement of our scholars with recurring, noncompetitive funds. For example, we prioritize ensuring that all essential positions, materials, and support items are fully funded through state per-pupil expenses such as the core teaching staff and subject curricula. We then build in discretionary expenses as district funding allows, again in ways that are closely aligned with clearly identified student and school needs. For example, entering key revenue assumptions in our funding framework generates a set of staffing models that may be suitable to a given school, and we then select from among these staffing models based on the availability of relevant discretionary funding and the school’s need for specific types of staff members. 

Our approach to ongoing financial management is also designed to maximize efficiency, accountability, sustainability, and transparency in the use of resources to enhance student success. To help ensure that our schools can most effectively meet student needs and be sustainable in any context, we have clear financial control and resource allocation systems in place. Our financial control system is designed to track and safeguard all expenditures and assets; assign all expenses according to the requirements of approved budgets; and allow clear classification for financial reporting. Expenses are tracked on a daily, monthly, and quarterly basis to ensure that funds are used appropriately based on the school budget, to ensure alignment with school needs, and to ensure accurate and timely reporting. We also have established systems and processes that enable us to more effectively align both state and federal resources such as Title funding with the educational needs of our schools. The central office works closely with the school on the allocation of federal, state, and other grants for the school. As a result, we are able to drive significant financial resources towards the classroom to provide the instructional resources necessary for our scholars to raise their achievement.
	Authorizing Reqs: To ensure that we are able to meet the authorizing requirements of districts and authorizers in Colorado, we will leverage the experience of our team. Our team is composed of leaders with high levels of expertise in authorizer and partner compliance. We have experience partnering successfully with multiple authorizers across several states, including partnering with large, urban school districts such as Indianapolis Public Schools and Detroit Public Schools. Additionally, PLA has a strong track record of compliance with authorizer standards and policies. Schools implementing our model consistently meet standards on key operational metrics, as well as compliance and operational reporting deliverables for our authorizers. 

Additionally, we will leverage our expertise in building strong relationships with our authorizers. In our experience, authorizers are partners. We have built collaborative, long-standing partnerships with each of our authorizers, with emphasis on quality first and superior execution, and sustained through mutual learning and collaborative problem-solving. We engage authorizers as key thought partners throughout the school development and improvement process, and we continuously engage in strategic conversations concerning major milestones or potential challenges along the way. Our authorizers consistently remark that PLA is one of the most quality-driven, responsive and collaborative organizations they have worked with. This approach helps ensure that, together with our authorizing partners, we enable scholars to receive the high quality education they deserve.

PLA also has the systems and capacity in place to support effective oversight and compliance with authorizer requirements. Strong coordination between our central office’s functional teams – including compliance, finance, operations, development – and school personnel ensures effective oversight and responsive reporting. Our central office uses real-time and collaborative project management tools to oversee compliance and reporting, which has proven to be very successful in meeting authorizing requirements for our current schools. We have clearly established policies, procedures, and guidelines that follow best practices to ensure adherence to all authorizer requirements at the school level. Central office staff conduct regular monitoring check-ins to anticipate, identify, and resolve any potential operational or compliance challenges. By implementing a process where school leaders and central office teams can effectively communicate and collaborate, we ensure that authorizer requirements are adhered to, reports are completed in a timely and accurate manner, and our schools can focus their time and energy on raising student achievement.
	Diff with Current Districts: PLA has worked with a variety of school district partners across multiple communities and states, having experience successfully turning around underperforming district schools as well as operating standalone charter schools. We have successfully adapted our approach to partnership based on the specific needs of each local context. As with our educational model, we utilize data as a platform for understanding differences in local context and developing optimal pathways for collaboration. We have experience partnering with authorizers in various leadership structures. For example, we have experience working with districts to manage turnaround schools that remain district schools or charter schools under district management. We have worked with authorizers to save schools from closing down, transforming them into high quality schools. Additionally, we anticipate there might be differences in how districts approach collaborating with management organizations. For example, some districts may assign an Innovation Office to develop partnerships with operators through a highly structured process; while others may utilize capacity in-house to conduct the management of schools, placing greater need for the operator to provide proactive communication and leadership. 

One of the core strengths of PLA is that we are a learning organization that is dedicated to deeply understanding the needs and context of any community we serve. It is this adaptive and collaborative approach that has enabled us to successfully work within a variety of communities, and that we believe will enable us to successfully work with districts in Colorado. We embody this approach by working with local school districts to assess the needs of each school or community, and identify local partners that might supplement our direct service to schools. We work with districts to retain educators who are willing to implement our educational program, and find new high quality teachers to fill all other vacancies. Across the communities we serve, we seek to form great relationships with outstanding school leaders in the community and often visit other high-performing local schools to learn as much as possible from them about effectively serving our children. Additionally, PLA regularly invites other school leaders, parents, and community members to visit our school, observe our instructional model, and see how we educate our scholars. We have found that, regardless of the context, being transparent, accountable, and involving districts in the problem-solving process leads to better outcomes for children and families. 
	Faculty Acquisition: When entering a new community or district, we approach facility acquisition with the goal of utilizing, finding, or developing high quality and cost effective facilities for our scholars. In the case of a school turnaround, for example, we utilize the existing facilities of the school. We then work in collaboration with the partner district to assess the facilities and determine any critical improvements that may be needed. 

To acquire appropriate facilities for new charter schools, our highly experienced Facility Team works closely with our longtime facility partner, the Charter School Development Corporation (CSDC), which is a field leader in facility development, maintenance and financing. In collaboration with the CSDC, we evaluate potential facility options that best meet the needs of our children. When identifying or planning a facility, we look for a set of key factors that include its location and geographic proximity to our intended service population; its capacity to support our projected enrollment; and its compatibility with our budget. 

Once a suitable facility or location is selected, we obtain cost estimates for facilities construction or leasing from the CSDC, as well as the terms of any loans that may be needed to cover these costs. In addition, PLA collaborates with the CSDC, building owners, real estate agents, and community agencies to ensure that high quality vendors are selected to provide construction or renovation services. Based on an ongoing and careful analysis of local data and typical facilities costs in our selected community, as well as meetings with local partners, we are able to budget sufficiently and reasonably for an annual lease or purchasing agreement, construction and repairs, insurance, furniture, and utilities. Our final facility arrangements then closely track with our conservative projections for enrollment to ensure that the space is maximized, and that the budget is balanced.
	Progress Monitoring: N/A
	Services: N/A
	Ideal Participant: N/A
	Capacity: N/A
	Roles: Other explained: School Operational Leadership
	Differentiate: One of the key distinguishing features of PLA is that we are one of the few organizations dedicated to serving children of color whose senior staff are majority people of color, and whose leaders come to this work with a lifetime of service in under-resourced communities around the country. Our leadership team has extensive experience serving traditionally underserved children in high-poverty districts. With a leadership team that shares the background of our scholars and that has focused our work on serving them for many years, we share an understanding of the potential of our scholars and what they need to achieve that potential. 

Our leadership team is also proud to have served the children of Colorado directly for the past six years, since 2012, serving over 500 children from underserved neighborhoods in the Roaring Fork Valley, annually through our summer learning program called Summer Advantage. The program uses an evidence-based model that has the same key components as the PLA educational program and it has been scientifically proven to raise student achievement. A five-year, quasi-experimental independent evaluation demonstrated that our summer program had a statistically significant impact on school-year reading achievement, increasing reading proficiency by 14 National Percentile Ranks, as measured by achievement on the DIBELS Next assessment. Additionally, the study also showed that our model achieved strong buy-in and support from key stakeholders like parents and community leaders. The program has enabled participating children to gain on average over 2 months of grade equivalent skills in reading and math. Additionally, after three years of partnership, the district in which we serve scholars saw state test results improve to the highest mark ever in a six-year period, and its students began to outperform the state proficiency average.

Based on a deep understanding of the needs of underserved communities, the PLA model is designed from the ground up to differentiate learning in order to meet those needs. As we shared earlier, our model is specifically designed to provide a high quality education to children living in under-resourced communities. Our network employs a multi-tiered process to identify, retain and develop high quality and mission-driven educators who care about our scholars’ growth. Operating with a strong faith in the ability of our scholars, our educators deliver differentiated instruction and provide personalized attention to help meet the needs of all learners. This differentiation is made possible by our integrated system of student data analysis that educators use to customize lesson planning and meet scholars where they are in their educational journey. Children who are behind academically as a result of attending chronically low-performing schools receive the daily, personalized attention that they need to catch up academically. Utilizing rigorous curricula and extensive small-group and one-to-one intervention provide key levers for local adaptation and sustained scholar success. As part of our well-rounded education model, we provide enrichment experiences, rooted in the local context, so scholars can reinforce their knowledge of core academic subjects through exposure to local companies, mentors and experiences. Through experiences such as working with local engineers to study STEM, or local college-campus visits, scholars can build deep connections to their future. All of these elements have enabled our schools to deliver strong outcomes for children. For example, on average, our scholars outperform their district peers by 10% in math and 7% in ELA on state tests, while children from our turnaround schools have achieved some of the highest proficiency growth in the communities we serve. Our model has also enabled an average of 96% of scholars at our inaugural charter school to pass Indiana’s third grade state reading exam over three years, exceeding the state average. We believe we will deliver equally outstanding outcomes for children in Colorado. 
	Roles: Whole System: Yes
	Roles: Inst: 
	 Transformation: Yes

	Roles: Talent: Yes
	Roles: Culture: Yes
	Roles Leadership: Yes
	Roles: Other: Yes
	Management Conditions: When considering operating a school in a new district, our priority is to develop agreements that both meet the needs of our partners, and that include the necessary autonomy for PLA to lead effectively. PLA has extensive experience delivering successful partnerships across a diverse range of schools and districts. We have developed new charter agreements, whole-system turnaround partnerships, and agreements focused on core educational or instructional services. We approach any new partnership with a highly collaborative spirit, and seek to ensure that the aspects or conditions of any partnership agreement are informed by the specific interests and needs of each partner. 

 When creating a new charter school, PLA seeks to ensure that the school has full operational autonomy as required by state law. In a school turnaround partnership, we work with partners to collaboratively delineate mutually beneficial decision-making autonomies around essential elements of successful school management. In general, in order to ensure the academic success of a school, our primary focus is to ensure that the school is able to implement our model with fidelity. This includes collaboration and autonomy over key levers such as hiring and retention, staff evaluation, curricula, budget, and training strategies.

	Other Providers: PLA has extensive experience working with third party providers and partners as part of our comprehensive approach to leading school improvement. Our turnaround approach involves conducting an assessment of school needs and available services and identifying a coherent set of high quality partners to support all key domains of school improvement. In our experience, it is not the number of providers but the quality of their outcomes, how well they align with identified school needs, and how well they fit together that determines the effectiveness of their efforts in supporting school improvement. Our partner engagement strategy has primarily involved engaging providers in the following areas: 

• Supporting whole-child development: Our school improvement approach emphasizes providing scholars with holistic learning experiences that mutually reinforce and support their academic learning. We have extensive experience selecting and working with a wide variety of exceptional third party providers in all core areas that support whole-child development, including Science, Technology, Engineering, and Math (STEM) education, arts, summer learning, postsecondary preparation, and social-emotional learning/character education. Prior to partnering with a programmatic provider, we evaluate each partner’s outcomes and evidence base, determine how well they align with the instructional design of our model, and seek out ways to integrate their programming within the school program. For example, we partner with Stemnasium, one of the nation’s best STEM learning programs that engages scholars in, project-focused, hands-on investigations in which they design mobile applications; build, program and test unmanned aerial vehicles; and more. We embed a highly customized version of the program within the school day. This enables scholars to further accelerate their learning in core subjects by applying their skills to hands-on projects on topics such as software development, electrical engineering, and more, while gaining exposure to STEM career pathways. 

We partner with providers that will supplement the learning experience of our scholars. Some additional examples of our third party partnerships include: Arts for Learning, providing engaging, hands-on enrichment learning on topics such as cultural dance and calligraphy; Summer Advantage, providing evidence-based summer learning to further increase academic progress; Transforming Education, providing interventions to be embedded within our model that support students in developing critical social-emotional skills; and the Fight for Life Foundation with former NFL Super Bowl Cornerback Marlin Jackson, providing robust character development and mentoring opportunities for our scholars. 

• Providing specialized, wraparound services: Given the level of trauma created by poverty in addition to the exceptional obstacles that our scholars often face at home, providing adequate specialized supports to scholars is a critical part of ensuring that they can thrive in school and at home. We partner with local service agencies, such as mental health care providers, specialized therapy providers, and language-learning services to build a robust pipeline of support services that we can refer scholars and families to. We also work with school-based mental health and wellness programs to provide services including general screening and assessment, behavioral counseling, crises intervention, health screenings, staff training, family counseling, and referral services. Through personalized and supportive care, our scholars have access to rigorous social-emotional supports in ways that connect school and home.

• Supporting student and family success: A core aspect of our turnaround strategy is to ensure that the school becomes an essential pillar of the community. We see both student success in school and family success as steps in the improvement process that mutually reinforce and support each other. At PLA schools, scholars and families have access to outside support services to meet more intensive needs. We form partnerships with local service providers to help children and families living in poverty overcome the challenges they face each day, and identify strong community-based intermediaries that help families reach self-sufficiency. At our current partner schools, we provide families with access to several critical support services such as job readiness, basic office skills training, access to continuing education, financial literacy workshops, and college planning. We also seek partnerships with local churches and neighborhood associates that increase our families’ access to additional community resources. These strategies ensure that parents have the resources they need to move their families forward, and that parents are involved in planning for the optimal growth and development of their child.
	Track Record: PLA is a nonprofit operator that has a proven track record of raising academic achievement in both turnaround and charter school settings. Founded in 2013, PLA is serving 4,000 children across 10 schools throughout communities in Indiana and Michigan, where the vast majority of children are African American or Latino and come from low-income households. The PLA model has achieved remarkable results for our children, becoming one of the most effective turnaround operators in every region where we work. 

Scholar academic success is the primary focus of our schools. The primary measure of the academic success of our schools is the extent to which our scholars can raise their level of academic achievement in comparison to their peers. Our motto is for our scholars to “beat the district, and beat the state.” Within three years of entering a community or leading a turnaround school, we expect our scholars to outperform students in the host district on state standardized assessments. Within five years, we expect our scholars to outperform the statewide average on all state exams.

The most powerful indication that the our model will deliver on this vision is its track record. The clearest demonstration of our model’s effectiveness can be seen at five schools in Central Indiana that have implemented our model for three years or more, which include our inaugural charter school and four of the lowest-performing schools in the Indianapolis Public Schools district. These schools, where 89% of students served are African American or Latino and 78% of students live in low-income communities, have demographics similar to the schools we hope to serve in Colorado: 

• George and Veronica Phalen Leadership Academy (GVPLA): 96% of students are African American or Latino, and 83% live in low-income households. 
• Phalen Leadership Academy at School #103 (PLA@103): 93% of students are African American or Latino, and 61% live in low-income households.
• Phalen Leadership Academy at School #93 (PLA@93): 88% of students are African American or Latino, and 83% live in low-income households.
• Anna Brochhausen (School #88): 90% of students are African American or Latino, and 81% live in low-income households.  
• Arlington Woods (School #99): 77% of students are African American or Latino, and 82% live in low-income households.  

Our track record of success includes transforming failing schools into A-rated schools; demonstrating exceptional growth on statewide exams; and exceeding the performance of district and statewide peers. Below are some of the highlights from these schools. 

Transforming failing schools into A-rated schools: As a result of our comprehensive approach to academic and operational leadership, we have transformed five F-rated schools into A-rated schools. We have achieved this with schools that have been struggling with low performance for many years, or even decades, prior to our leadership. Schools #88, #93, and #99 were some of the lowest-performing schools in the district, and each was rated “D” or “F” by the state. Through our leadership, each was able to earn an “A” rating from the state.   

Demonstrating exceptional growth on the statewide exam: Our scholars have improved their state test scores from year to year while also achieving some of the highest academic growth in the regions we serve. Educational experts note that 3-5% annual growth on state tests is significant growth; on average, scholars who have participated in our model for two or more years greatly exceed this benchmark. Our track record of achieving strong growth includes: 

• Achieving a 34% growth rate in math and 24% growth rate in ELA on the state exam; 
• Achieving the highest growth rate in ELA and math on state tests (an 11% increase in proficiency in one year) of all schools in Central Indiana in 2015-16;
• Elevating two of Indianapolis’ lowest-performing schools to place as the #4 and #5 schools in their district in terms of year-to-year growth on the state test, with approximately 8% increases in proficiency growth last year; and
• After taking leadership of one of our host district’s lowest-performing schools, achieving 13% growth in math and 8% growth in the number of scholars passing both ELA and math. These results took place in a period when Indiana saw a nearly 20% decline state-wide on the state exam.

Exceeding the performance of district, regional, and statewide peers: PLA scholars have consistently surpassed their local, regional, and statewide peers in their level of achievement. For example, on average, our schools exceed the average performance of their local district by 10% percent in Mathematics and 7% percent in English Language Arts. Schools implementing our model have achieved the following results: 

• Achieving an average 96% passage rate on Indiana’s third grade reading exam over three years, which is 20% above our host district and 6% above the state average;
• Having the highest scores in Indiana on the third grade reading proficiency exam for two consecutive years in 2015 and 2016;
• Exceeding the state test passage rate of our host district by 15% in ELA and math;
• After one year of implementing our model, scholars outperformed their peers in the local district by 24% in math and 10% in ELA on the state test; and
• Two schools, one in year five and the other in only year three, are within 6% of the state test average in Indiana and will beat the state average this year.

We are proud of the impact that PLA has had on the lives of children. Still, we know that there is a need for more high quality educational opportunities, particularly in communities where children are underserved. We believe that our track record of success and collaboration will help more children in Colorado improve their academic achievement.  
	Reference  1: Name: Lindsay Omlor
Title: Executive Director of Charter Schools
Organization: Education One, LLC./Trine University
Email: omlorl@trine.edu
Phone: (260) 665-4600

	Reference  2: Reference name: Nicole Fama
Title: Principal
Organization: PLA@93
Email: nfama@phalenacademies.org 
Phone: (317) 294-5069

	Reference  3: Reference name: Larry Rowland
Title: Board Chair
Organization: Timothy L. Johnson Academy
Email: larryrowland2@me.com
Phone: (260) 414-0974



